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FOREWORD


The purpose of this curriculum guide is to assist teachers in focusing on specific information that should be mastered by students involved in the study of tenth grade world history. Skills identified for mastery should receive primary focus in teacher planning and instruction.


This guide has been collated with PCSSD Multicultural Frameworks, Arkansas Department of Education Arkansas Frameworks, and Iowa Test Basic Skills objectives. This guide is an objective based learning approach to curriculum planning. Each unit begins with an overall objective followed by benchmarks necessary to meet the objective. Components necessary to teach the benchmarks have been identified through a task analysis format. Benchmarks which lend themselves to multicultural opportunities (MCO) which reinforce the benchmarks and components have been provided to further assist the classroom teacher. Each unit concludes with a criterion referenced post test to measure mastery of the benchmarks.


Students should be made aware of mastery expectations, and of any apparent weaknesses based on results of unit tests. Mastery of all benchmarks is based on a minimum of seventy-five percent correct responses.
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 SEQ CHAPTER \h \r 1UNIT 1

THE FIRST CIVILIZATIONS AND EMPIRES (PREHISTORY TO A.D. 500)
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Objective:   The student will understand that world history is the study of transitions which have shaped human life.

The student will master the following benchmarks:

1. Developments of the Old and New Stone Age affected the developments of cities marking the beginnings of civilizations.

2. The Egyptian civilization developed around the Nile River.

3. The Mesopotamian civilization developed around the Tigris-Euphrates Rivers.

4. The Indian civilization developed around the Indus River.

5. The Chinese civilization developed around the Yellow River.
     6.     Many factors strongly influenced the Greek Civilizations.

     7.     Ancient Rome expanded from a Republic to an Empire.

     8.     Rich civilizations developed in East Asia.

  SEQ CHAPTER \h \r 1B #1:
Developments of the old and new Stone Age affected the development of cities marking the beginnings of civilization.
 SEQ CHAPTER \h \r 1COMPONENTS:

1. The Nomadic Life Style

2. The Development of Stone and Metal Tools

3. The Development of Agriculture

4. The Development of a Spoken and Written Language

5. Division of Labor Led to Development of Social Classes.

6. Development of Religion

ACTIVITIES:

1. Analyzing Information:  The Characteristics of Civilization

2. Early Civilizations:   Identifying Cause and Effect
STATE FRAMEWORKS:

	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions



	MS.5.WH.1
	Examine the effects of the Neolithic revolution on society 

(e.g., domestication of plants and animals, increased population, changing technologies)



	MS.6.WH.1
	Illustrate the movement of people over time to different locations using historical maps




UNIT 1

B #1 – ACTIVITY 1  SEQ CHAPTER \h \r 1                                     
ANALYZING INFORMATION:

 THE CHARACTERISTICS OF CIVILIZATION

Listed below are five characteristics of civilization.  In the space provided, explain why the development of each characteristic was dependent upon the discovery of agriculture.

1.
People have advanced technical skills.  






2.
There are often cities with some form of government.  




3.
There is a division of labor.  








4.
A form of writing exists.  








5.
A calendar exists.  









UNIT 1

B  #1 – ACTIVITY 1
ANSWER KEY

1. (Answers  should include three of the following): They learned to control and use fire; they developed spoken language; they learned to make tools; they developed religious beliefs; and they began the development of art.

2. Fire gave people warmth and light in their caves and kept animals away.  Fire helped hunting-hunters could chase animals over cliffs.  Fire was also used to cook and to preserve food and skins.

3. Some people began to plant and cultivate wild seeds they gathered.  Others tamed wild animals and became herders.

4. Farming gave them a more dependable source of food.  Since they did not travel far for food, nomadic life declined and village life began.

5. (Answer should include three of the following): Neolithic inventions included the plow, the wheel, the potter’s wheel, the spinning wheel, the loom, the sail, and bronze metalworking.

 SEQ CHAPTER \h \r 1UNIT 1

B  #1 – ACTIVITY 2
EARLY CIVILIZATIONS:

IDENTIFYING CAUSE AND EFFECT
On the chart below, write the cause for each effect listed.

	Causes
	Effects

	
	1. People began to live in villages.

	
	2. In early villages and cities, specialized occupations and barter developed.

	
	3. The first civilizations began in river valleys.

	
	4. Organized governments developed.

	
	5. People developed writing and record-keeping


Unit 1
B # 1 Activity 2

Answer Key

1. Farmers wanted to be near the crops they were growing.  They also needed permanent locations to store food more easily.
2. It was not necessary for everyone to work in the fields in order to raise enough food in early villages.  Thus, some people were able to specialize in other skills, such as tool-making and basket weaving.  Artisans bartered their goods for tools and other necessities.
3. The rivers provided a source of food and fresh water for early people and the animals they hunted.  The rivers also supplied water for crops and livestock once faming and herding developed.  Flooding rivers also brought fertile soil.  In addition, rivers made travel easier and thus encouraged trade.
4. Leaders were needed to coordinate group efforts on large projects, such as irrigation and flood control.  In addition, the governments enforced laws to keep order among the growing populations.
5. As systems of government, religion, and trade became more complex, people needed systems for organizing and remembering important evens and transactions.

 SEQ CHAPTER \h \r 1
 SEQ CHAPTER \h \r 1B#2 The Egyptian civilization develops around the Nile River.
 SEQ CHAPTER \h \r 1COMPONENTS:

1. Geography and natural resources

2. Government

3. Religion

4. Writing

5. Technology

ACTIVITIES:

1. Ancient Egypt:  Word Scramble



MCO:
Divide the class into small groups.  Have students research the most important scientific/technological advances of their time period.  Determine how the scientific/technological advances affect students, groups and organizations.


MCO:
Have students identify and event with a multicultural connection. Ask them to use a graphic organizer to explain how environmental factors influenced the event. 

State Frameworks:
	PG.9.WH.1
	Summarize the development of political structures in the cradles of civilization (e.g., Nile River Valley, Indus River Valley, Mesopotamia, China, and South America)



	MS.6.WH.1
	Illustrate the movement of people over time to different locations using historical maps



	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions



	MS.5.WH.4
	Discuss the spread of forced labor (e.g., slavery in ancient civilizations, American Indians, Africa)




UNIT 1
  SEQ CHAPTER \h \r 1B# 2 - ACTIVITY 1
ANCIENT EGYPT: WORD SCRAMBLE
DIRECTIONS:  Unscramble the words in the column on the left and match them with the sentences on the right.

gphicloyehrsi

_______ A system of writing that uses pictures or 




symbols to indicate words.
gdikonm


_______ Another name for a monarcy

ymahnorc

_______ A government heade by a king or queen

raphaoh


_______ Title given to the ruler of Egypt

ynaydst


_______ A family of rulers

pemeir


_______ A form of government that unites 






different territories and peoples under 





on e ruler
mthepolyls

_______ Belief in many gods

mtoehomins

_______ Belief in one god
 SEQ CHAPTER \h \r 1UNIT 1

B #2 – ACTIVITY 1
ANSWER KEY
1. hieroglyphics

2. kingdom

3. monarchy

4. pharaoh

5. dynasty

6. empire

7. polytheism

8. monotheism

 SEQ CHAPTER \h \r 1B #3:  The Mesopotamian civilization develops around the Tigris-Euphrates River.

Components:
1. Geography

2. Legacy of the Sumerians

A. Religion

B. Government

C. Writing

3. Contributions of other cultures

Activities: 
1. Analyzing Information ancient Sumeria
2. Organizing Ideal: The Fertile Crescent
3. Egypt and Sumeria: Making Comparisons

4. Ancient Middle-East: Developing Skills
5. Building Vocabulary
State Frameworks:
	PG.10.WH.1
	Investigate historical law codes using primary and secondary documents 

(e.g., Hammurabi, Justinian, Magna Carta, Napoleonic)



	PG.9.WH.1
	Summarize the development of political structures in the cradles of civilization (e.g., Nile River Valley, Indus River Valley, Mesopotamia, China, and South America)



	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions




Unit 1

B #3-ACTIVITY 1 
ANALYZING INFORMATION:  ANCIENT SUMERIA
Below are several Sumerian proverbs and sayings.  Read each one and in the space provided write its meaning in your own words.

1. “Who possesses much silver may be happy,


  Who possesses much barley may be happy,


  But who has nothing at all can sleep.”

2. “Friendship lasts a day,


  Kinship lasts forever.”

3. “You go and carry off the enemy’s land;


  The enemy comes and carries off your land.”

UNIT 1

B #3 – ACTIVITY 1
ANSWER KEY
1.
Money isn’t everything.

2.
Blood is thicker than water.

3.
An eye for an eye, a tooth for a tooth.

UNIT 1

B #3 – ACTIVITY 2
ORGANIZING IDEAS:  THE FERTILE CRESCENT
1. Describe the similarities between the Nile Valley and the Tigris-Euphrates Valley that help explain the success of early civilizations in those regions.
2. What does migration mean?






3. For what reasons do groups of people migrate?





4. Give two examples of migrations in the Fertile Crescent?



UNIT 1

B #3 – ACTIVITY 2
ANSWER KEY
1.
Both have a warm climate, fertile soil, a source of water for irrigation.  Both are watered by rivers that flood their banks each year, bringing fresh soil.

2.
Migration refers to the movement of groups of people from place to place.  People migrate to find new sources of food, to conquer new lands, or to escape attack by an enemy.  The Assyrians migrated from the mountains in the north to conquer Babylonia.  The Hebrews migrated from Egypt to Canaan.

UNIT 1

B #3 – ACTIVITY 3
EGYPT AND SUMERIA:  MAKING COMPARISONS
Using the information in your textbook, fill in the chart below.  When you have completed the chart, answer the questions that follows:

	
	EGYPT
	SUMERIA

	TYPE OF RULE


	
	

	WRITTEN LANGUAGE


	
	

	RELIGION


	
	

	SOCIAL STRUCTURE


	
	

	MEANS OF SUBSISTENCE


	
	

	ACCOMPLISHMENTS


	
	

	REASONS FOR DECLINE


	
	


Questions:
1. What similarities do you see between Egypt and Sumeria? 
2. What differences do you see between the two civilizations?

3. Select two ways in which they are similar or different and explain what you think accounts for the similarities or differences?





UNIT 1

B #3 - Activity 3
Answers Key

Completed charts should contain answers similar to the ones below.
1. Similarities between Egypt and Sumeria: written language, polytheism, belief in afterlife, class distinctions, means of subsistence, many accomplishments including architecture and a calendar.

2. Differences: type of rule, type of written language, two classes in Egypt, three in Sumeria, some accomplishments differ, reasons for decline differ

3. Accept all reasonable answers.

UNIT 1

B #3 – Activity 4

Ancient Middle-East: Developing Skills


A. Identification


In the space provided, write the name of the person who might have 
made each of the following statements.

________________________ “I was a pharaoh in Egypt who tried to 





change the religion of my people from 




worshipping many gods 
to 






worshipping on God.”

________________________ “I led my people, the Hebrews, out of 





slavery in Egypt.”

________________________”I was a powerful Semitic king who 





established a great empire around 





2400 BC that united Mesopotamia 





and extended as far west as Syria.”

________________________ “I was the first king of a united Israel.”
________________________ “I was a great military leader and 





conquered all of the city-states of 





Sumer, but I am best remembered for 





the code of laws that bears my name.”

________________________ “I depended on the use of archers and 





soldiers on horseback to defeat the 





king of Medes.”

________________________ “I extended the Persian Empire to the 





Indus River as well as into 






southeastern Europe.”

________________________ “I was a prophet and religious reformer 





whose ideas strongly influenced the 





lives of the Persians.”
UNIT 1

B#3-ACTIVITY 5

BUILDING VOCABULARY
In the space provided, write a brief definition for each of the following terms.

1. Monarchy

2. Empire:  











3. Polytheism:  









4. Monotheism:  










5. Ziggurat:  
     6.  
Mercenaries:  










 SEQ CHAPTER \h \r 1B #4:

The Indian civilization develops around the Indus River.

 SEQ CHAPTER \h \r 1COMPONENTS:

1. India
2. China
ACTIVITIES:

1. Developing Skills:  India & China

2. First Civilization in India:  Supporting Generalizations

3. Ancient-Asian Civilizations


MCO:
 Identify several social issues of the caste system..  Have students list and develop possible solutions to the problems they have identified.


MCO:
Divide students into small groups.  Ask student if they know any poems, songs, or folk tales that teach lessons for living.  Ask students to share their findings in groups, reading or reciting the piece aloud, finally explaining the lesson it teaches.
STATE FRAMEWORKS:

	PG.9.WH.1
	Summarize the development of political structures in the cradles of civilization (e.g., Nile River Valley, Indus River Valley, Mesopotamia, China, and South America)



	SMR.1.WH.1
	Examine the key concepts and historical significance of five major religions:  

· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism



	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions



	SMR.2.WH.3
	Examine the spread of the major religions using historical maps:

· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism




UNIT 1

B  #4 – ACTIVITY 2
DEVELOPING SKILLS:  INDIA AND CHINA
A. Building Vocabulary:   In the space provided, write a brief definition for each of the following terms.

1. Rajah:  










2. Caste system:  









3. Monism:  










4. Civil service:  









5. Leveling:  










B.
Analyzing Information:  Below are several sayings attributed to Confucius.  Read each one and then, in the space provided, write its meaning in your own words.

1. “Learning without thought is labor lost; thought without learning is 



perilous.”

2. “Things that are done, it is needless to speak about.... Things that are past, it 

is needless to blame.”

3. “To go beyond is as wrong as to fall short.”

4. “What you do not want done to yourself, do not do to others.”

UNIT 1

B #4 – ACTIVITY 2
ANSWER KEY
A.
1.
Minor king of an Aryan city-state


2.
Form of social organization consisting of fixed, rigid classes

3. The idea that God and human beings are one.

a. Group that administers the government day to day; members are usually appointed on the basis of competitive examinations.

b. Economic policy by which the government buys surplus crops to maintain prices and prevent scarcity.

B.
1.
There is no real learning without thinking, and one must have learning in order to think properly–and safely.

2. Don’t dwell on the past.

3. To go too far is as bad as not to go far enough.

4. Do unto others as you would have them do unto you.

UNIT 1

B #4 – ACTIVITY 2
THE FIRST CIVILIZATION IN INDIA: 

SUPPORTING GENERALIZATIONS
The following statements are generalizations.  Read each generalization.  Then list two or three facts that support the generalization in the space provided.

1. Generalization:  The Indian subcontinent is surrounded by geographic barriers.

Facts:  











2. Generalization: Despite geographic barriers, ancient India was not totally isolated.

Facts:  











3. Generalization: India has diverse geography.

Facts:  











4. Generalization: Monsoons are important to people in India.

Facts:  











5. Generalization: Well-planned cities were characteristic of the Indus Valley civilization.

Facts:  











6. Generalization: The economy of the Indus Valley civilization was prosperous.

Facts:  











B #4 – ACTIVITY 2
ANSWER KEY
1. The Arabian Sea, the Indian Ocean, and the Bay of Bengal border India on three sides. The Himalaya Mountains border India to the north. The Hindu Kush Mountains border India to the northwest.

2. People could travel through passes in the Hindu Kush.  They could also reach India by sea.

3. The northern plain has fertile land watered by slow-moving rivers.  The central Deccan Plateau is bordered by mountains.  There are narrow plains along the coasts. 

4. The summer monsoon brings rain needed for growing crops.  It can also bring destructive floods.  The winter monsoon is so hot that people cannot work outdoors. 

5. Cities were divided into square blocks by wide, straight streets.  They had extensive sewer systems.  Buildings were constructed according to strict regulations.

6. There were food surpluses.  People grew enough cotton to trade.  Merchants traded with people in Mesopotamia for precious metals.

 SEQ CHAPTER \h \r 1UNIT 1

B #4 - ACTIVITY 3
ANCIENT ASIAN CIVILIZATIONS: REVIEWING FACTS
Fill in the blanks with the word or words that correctly complete each statement.

1. During the Epic Age in India, Brahmans wrote the 


,which contain detailed explanations of the Vedic religion.  Many ideas of this religion are also contained in two great epics known as the 



 and the 




.

2. The group of people in Indian society who were considered so impure that one would be contaminated by touching them were the 


, or untouchables.

3. According to Buddha, salvation comes from knowing the 

 and following the 



.

4. 



, founder of the Maurya dynasty, united northwestern India up to the 



 Mountains.

5. The greatest Maurya ruler was 



, who converted to the religion of 



.

6. By the end of the Gupta period, 



 had again become the dominant religion of India.

7. The paintings in the caves at 



 are a valuable source of information about daily life during the Gupta period.

8. The longest dynasty in China’s history was the 



 dynasty, which lasted nearly 800 years.

9. The 



 dynasty lasted only a short time but succeeded in unifying China under a strong central government.

10. The most famous Han emperor was 



, who established the 



, or Chinese Peace.

11. The Chinese civil service was established during the 


 to the dynasty.

12. The Silk Route extended from China across 



 to the 



 area.

13. The founder of the philosophy of Taoism was 



.

UNIT 1

B #4 – ACTIVITY  3
ANSWER KEY
1. Upanishads; Mahabharata; Ramayana

2. Pariahs

3. Four Noble Truths; Middle Way

4. Chandragupta; Hindu Kush

5. Asoka;  Buddhism

6. Hinduism

7. Ajanta

8. Chou

9. Ch’in

10. Wu Ti; Pax Sinica

11. Han

12. Central Asia; Mediterranean
13. Lao-tzu




 SEQ CHAPTER \h \r 1B #5:
The Chinese civilization develops around the Yellow River.

Components:
1. Geography

2. Writing

3. Religion

4. Dynasties

5. Philosophies

Activities:
1. The shaping of Chinese Traditions: Summarizing

2. The Ch’in Dynasty: Analyzing a Primary Source
3. Census in Hangchow : Reading a Primary Source
MCO:  
Identify an environmental issued. Chart the common attributes of this 


issue’s impact on individuals, groups, and organizations.  

MCO:  
Have students evaluate the ideals and traditions of a specific time 


period by finding examples of music, literature, and arts from that 


period.  They should show how they represent continuity and change.
State Frameworks:
	SMR.2.WH.3
	Examine the spread of the major religions using historical maps:

· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism



	ET.7.WH.1
	Investigate the significance of the Silk Road using historical maps



	PG.9.WH.1
	Summarize the development of political structures in the cradles of civilization (e.g., Nile River Valley, Indus River Valley, Mesopotamia, China, and South America)



	PG.9.WH.3
	Summarize political power resulting from the following:

· Mandate of Heaven 

· divine right

· absolutism 



	SMR.1.WH.1
	Examine the key concepts and historical significance of five major religions:  

· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism



	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

     development of complex institutions

	SMR.2.WH.3
	Examine the spread of the major religions using historical maps:

· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism




UNIT 1

B#5 – ACTIVITY 1
THE SHAPING OF CHINESE TRADITIONS:  SUMMARIZING
The following sets of statements are related to the subsections, The Shaping of Chinese Traditions.  Read each set of statements carefully and decide which of the three statements best summarizes the subsection.  Write an X next to that statement.

1. Confucius: A Great Teacher



 a. Confucius hoped that others would accept his ethical teachings.



 b. Confucius became one of China’s wisest rulers.



 c. Confucius failed in his ambition to gain high government office.

2. The Confucian Code of Conduct



 a. Confucius believed that social harmony was impossible to 



achieve.


 b. During the time of Confucius, the family was the basic unit of                         
Chinese society.



 c. Confucius urged people to fulfill their duties toward each other.

3. The Impact of Confucianism



 a. After Confucius died, the emperors banned his teachings.



 b. The ideas of Confucius influenced Chinese society.



 c. Confucianism was not a religion.

4. Taoism: Following the Way



 a. Taoism emphasized a person’s relationship with nature.



 b. Taoism favored many laws to regulate conduct.



 c. Taoism encouraged Chinese science and technology.
5. The Strict Code of Legalism



 a. Han Fei Tzu adapted many of the ideas of Confucius.


 b. Legalists opposed the Taoist emphasis on meditation.



 c. Legalism encouraged people to obey their rulers.

Write a paragraph summarizing the entire section.  




UNIT 1

B  #5 – ACTIVITY 1
ANSWER KEY
1. a.

2. c.

3. b.

4. a.

5. c.

Answers will vary – Students should note that Confucianism, Taoism, and Legalism presented different views of government.  They might note some of the differences and point out that all three influenced developments in China.

UNIT 1

B  #5 – ACTIVITY 2
THE CH’IN DYNASTY: ANALYZING A PRIMARY SOURCE
After the fall of the Ch’in dynasty the Han poet Chia I wrote an essay entitled “The Faults of Ch’in”.  The selection that follows is adapted from that essay.

The Ch’in cherished a desire to roll up the empire like a mat. To bind into one the whole world and to take all the law within the four seas.  They were aided by a Legalist noble named Lord Shang who encouraged agriculture and weaving, built up the instruments of war, contracted military alliances and attacked the other feudal lords.  Thus the men of Ch’in were able with ease to acquire territory east of the upper reaches of the Yellow River.

The other feudal lords in alarm came together to weaken the Ch’in.  They organized an army, but the Ch’in defeated them.  With its superior strength the Ch’in pressed the crumbling forces of its rivals, pursued those who fled in defeat, and overwhelmed the army of a million until their shields floated upon a river of blood.  Following up the advantages of its victory, the Ch’in gained mastery over the empire and divided up the land as it saw fit.

The First Emperor discarded the ways of the former kings and burned many books in order to make the people ignorant.  He destroyed the major fortifications of the feudal states, assassinated their powerful leaders, collected all the arms of the empire, and had them brought to his capital where the spears and arrowheads were melted down to make twelve human statues.  He garrisoned strategic points with skilled generals and expert bowmen and stationed trusted ministers and well-trained soldiers to guard the land and question all who passed back and forth.

After the death of the First Emperor an ordinary soldier named Ch’en She overthrew the Ch’in. A single commoner made the Ch’in the laughing stock of the world.  Why?  Because the Ch’in failed to rule with humanity and righteousness and to realize that the power to attack and the power to retain what one has thereby won are not the same.


Used by permission of Columbia University Press.

Questions

1. According to the author, what was the aim of the Ch’in?  















            2.
a.  What obstacle stood in the way of the Ch’in?  

















            
b. How did the Ch’in overcome that obstacle?  





3.
After the Ch’in defeated the nobles, how did the First Emperor try to strengthen his control?








4.
According to the author, why were the Ch’in overthrown? 

UNIT 1

B  #5 – ACTIVITY 2
ANSWER KEY
1.  To roll up the empire like a map; to bring entire empire under one law.

2. 
a.
Feudal lords


b.
Defeated feudal army

3. Discarded ways of former kings, burned books, destroyed major fortifications of feudal states.

4. The Ch’in failed to rule with humanity and righteousness.

UNIT 1

B  #5 – ACTIVITY 3
CENSUS IN HANGCHOW:  READING A PRIMARY SOURCE
During his stay in China, Marco Polo visited Hangchow, the capital of the Sung emperors.  He wrote an account of the careful census conducted by the Chinese once every three years.  Read the following excerpt from his account.  Then answer the questions in the spaces provided.

It is the custom for every [citizen] in this city, and in fact for every description of person in it, to write over his door his own name, the name of his wife, and those of his children, his slaves, and all the inmates of his house, and also of the number of animals that he keeps.  And if anyone dies in the house, then the name of that person is erased, and if any child is born, its name is added.  So in this way the sovereign is able to know exactly the population of the city.  And this is the practice also throughout Manzi (South China) and Cathay (North China).

Questions 
1. How were the citizens required to take part in the census?  



2.  What people were included in the census? 


3.  How was the information kept up to date by each household?
4.  What information was noted about animals?  





5.  Why does a government need to know how many people it has?


6. The United States takes a census every ten years.  What would the 


  
advantages be of taking a census every ten years rather than every three, as China 
did?

7.  What would some advantages be of taking a census every three years instead of every ten?  










UNIT 1

B  #5 – ACTIVITY 3
ANSWER KEY
1. They had to list the names of inhabitants over the door.

2. Everyone, including slaves, was included.

3. When children were born, their names were added over the door; when people died, their names were removed.

4. The owner had to list the number of animals he owned.

5. Answers will vary.  Sample: It must plan for taxation, revenue, and services; it also must know its military strength (number of potential soldiers).

6. Answers will vary.  Sample: There is less time and money spent collecting and collating data.

7. Answers will vary.  Sample: Frequent data collection would help all forms of planning stay up to date.

 SEQ CHAPTER \h \r 1B #6:  Many factors strongly influenced the Greek Civilizations.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. The Aegeans
2. Politics and Government
3. Wars
4. Cultural Heritage

ACTIVITIES:
1. Diplomacy During the Peloponnesian War
2. Greek Culture
3. The Age of Pericles: Analyzing a Primary Source

STATE FRAMEWORKS:
	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions



	SMR.1.WH.3
	Explain the contributions of Greek philosophers to Western thought using primary and secondary sources: 

· Socrates – Socratic method

· Plato – The Republic

· Aristotle 



	PG.9.WH.2
	Compare and contrast the political theories found in the Greek city-states of Sparta and Athens


UNIT 1
B #6 - ACTIVITY 1
SIMULATION: DIPLOMACY DURING THE PELOPONNESIAN WAR

The Peloponnesian war began in 432 B.C., when Sparta attacked Athens.  Both city-states quickly formed alliances.  This simulation will help you understand the importance of alliances for military success.  Form groups of three people.  Each person in a group should take on of the following parts.  Complete the task and follow-up.  You may refer to an encyclopedia.

Athamas  - a representative of the polis of Athens.  Athamas appeals to Pelias, a representative of Argo, to come to the aid of Athens.  Athamas reminds Pelias that Athens can quickly come to the aid of Argos if it is ever in trouble.  Athamas speaks scornfully of the one-sidedness of Spartan life, and warns Pelias that the Spartans will dominate Argos if they win the war.  

Spiros - a representative of the polis of Sparta.  Spiros defends the Spartan’s way of life, pointing to their military victories as proof of their greatness.  He explains that Sparta attacked Athens because Athens was attempting to dominate all of Greece.  He appeals to Pelias’ pride, asking whether the citizens of Argos want to go on living under Athenian dominion forever.  If not, they should join with Sparta now.

Pelias - a representative of the polis Argos.  Pelias must ask questions of Athamas and Spiros.  He should consider which aspects of life are valued most in Sparta and in Athens.  But Pelias has to consider more than just the way of life followed by Sparta and Athens.  He must also think about what would happen to Argos if one or the other polis should be victorious in the war.  Argos is located between Sparta and Athens.  It is closer to Sparta, but there are mountains between Argos and Sparta.  The distance to Athens is somewhat longer, but the journey from Argos is relatively easy.  If Argos joins Argos Athens in alliance, then perhaps it could be more easily defended in case of a future Spartan attack.  However, Sparta has been doing very well in its battles against Athens, and if Athens is defeated, Argos will be in grave danger.

TASK:
Pelias must decide whether Argos will ally itself with Athens or Sparta.  Allow your group ten minutes to complete this discussion.

FOLLOW-UP:
After Pelias has made his decision, compare it with those made in the other groups in the class.  Ask students who have taken the role of Pelias to explain how they made decisions.

UNIT 1
B #6 - ACTIVITY 2

GREEK CULTURE:   TOPIC SENTENCE
Below are four topic sentences for paragraphs about ancient Greeks.  From the list at the bottom of the page, choose the correct details for each topic sentence and write them on the lines provided.  One detail has been filled in as a sample.

Topic Sentences

1. The Greek ideal of excellence demanded intelligence, effort, and self-discipline.

  
The Greeks felt that people should use reason to control their emotions.

2. Plays were popular entertainment for all Athenians.
3.
Aristotle tried to organize the basic ideas in many fields of knowledge.

4.
Alexandria became the center of Hellenistic culture.  

DETAILS
a. They admired a life of moderation.

b. In his book Politics he studied forms of government.

c. The Greeks felt that people should use reason to control their emotions.

d. Performances often lasted from sunrise to sunset.

e. The city had a great library.

f. Scholars were invited to the city to work.

g. The museum had botanical gardens.

h. They did not eat, drink, or sleep too much.

i. He examined what made plays good or bad.

j. The poor were given money to buy seats.

k. He explained how to make effective speeches.

l. Dramas were performed in large theaters.

UNIT 1
B #6 - ACTIVITY 2

ANSWER KEY

1.
c. The Greeks felt that people should use reason to control their emotions.

a. They admired a life of moderation.


h. They did not eat, drink, or sleep too much.

2.  
d.  Performances often lasted from sunrise to sunset.
  
j.  The poor were given money to buy seats.

  
l.  Dramas were performed in large theaters.

3.  
b. In his book Politics he studied forms of government.

  
i.  He examines what made plays good or bad.

  
k. He explained how to make effective speeches.

4.  
e. The city had a great library.

  
f. Scholars were invited to the city to work.

  
g. The museum had botanical gardens.

UNIT 1
B #6 - ACTIVITY 3

THE AGE OF PERICLES:   ANALYZING A PRIMARY SOURCE 

In 431 B.C. the Athenian leader Pericles gave a funeral oration honoring soldiers who died in battle.  His speech sheds light on how Athenians viewed their society.  Read the excerpts below and then answer the questions that follow.

It is true that we are called a democracy, for the administration is in the hands of the many and not the few.  But while the law secures equal justice to all alike in their private disputes, the claim of excellence is also recognized; and when a citizen is any way distinguished, he is preferred to the public service, not as a matter of privilege, but as the reward of merit.  Neither is poverty a bar, but a man may benefit his country whatever be the obscurity of his condition...


We are lovers of the beautiful, yet with economy, and we cultivate the mind without loss of manliness.  Wealth we employ not for talk and ostentation [show], but when there is a real use for it.  To avow poverty with us is no disgrace; the true disgrace is in doing nothing to avoid it.  An Athenian citizen does not neglect the state because he takes care of his own household; and even those of us who are engaged in business have a very fair idea of politics.  We alone regard a man who takes no interest in public affairs not as harmless but as a useless character....

From the Greek historians: The Complete and Unabridged Historical Works of Herodotus, Thucydides, Xenophon, Arrian, edited by Francis R. B. Godolphin.

Questions
1.  
According to Pericles, how was excellence rewarded in Athens?  
2. What qualities did the Athenians admire, according to this passage?

3.  
Which of these qualities do you think American’s admire, according to this passage? 

4.  
Why do you think a funeral speech might be a questionable source on which to base an understanding of Athenian values and society?  



UNIT 1
B #6 - ACTIVITY 3

ANSWER KEY

1. Athenians rewarded distinguished citizens by asking them to make political decisions.

2. Excellence, public service, service to the country, beauty, intelligence, and simplicity in living were the qualities admired by the Athenians.

3. Accept all reasonable answers.

4. Accept all reasonable answers.  Students should note, for example that a funeral speech is intended to exalt the dead and what they stood for; thus the good may be greatly exaggerated.

 SEQ CHAPTER \h \r 1B #7

Ancient Rome expanded from a Republic to an Empire.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Geographic setting

2. Foundations of the Republic

3. Expansion

4. Empire

5. Collapse of the Roman Empire

6. Culture (MCO)

ACTIVITIES

MCO:
Identify a historical event.  Examine the cause and effects from multiple perspectives using a graphic organizer.

MCO:
Have students investigate how their city/community or a key city has changed since it was built.  They should examine architecture, key historical sites, print and not-print media, etc.
STATE FRAMEWORKS:
	CC.3.WH.1
	Explain the causes of the fall of the Roman Empire (e.g., economic, political, military)



	CC.4.WH.1
	Analyze the effect of the Punic Wars on transforming Rome from Republic to Empire

	CC.4.WH.2
	Investigate the effects of the collapse of the Roman Empire on civilization 

(e.g., barbarian invasions, changing structure of the church, the Byzantine Empire)

	SMR.2.WH.2
	Investigate the changing roles of women using primary and secondary sources



	PG.10.WH.1
	Investigate historical law codes using primary and secondary documents 

(e.g., Hammurabi, Justinian, Magna Carta, Napoleonic)




 Unit #1 
The First Civilizations and Empires
TEST
1. (B #1) The term prehistory is used to describe the period before people developed

     a. spoken language.

     b. written language.

     c. religion.

     d. agriculture.
2.  (B #1) Prehistoric cave paintings are most likely to be studied and interpreted    by

      a.  aritsans.

      b.  anthropologists. 

      c.  historians.

      d.  psychologists.
3.  (B # 1)  Earliest evidence of human life has been found on the continent of 

       a.  Asia.

       b.  Africa.

       c.  North America

       d.  Australia.
4.  (B# 1)  As a result of the agricultural revolution, some New stone age people

      a. moved to South America.

      b.  established farming villages.

      c.  left the river valleys.

      d.  followed a nomadic way of life. 
5. (B  #2)
After the Rosetta Stone was deciphered, scholars could


a.
translate Egyptian writing.


b.
measure the depth of the Nile River.


c.
Predict eclipses.


d.
excavate Egyptian tombs.

6. (B  #2)
The first woman to rule a nation was


a.
Cleopatra.


b.
Hatshepsut.


c.
Elizabeth I.


d.
Golda Meir.
7. (B  #2) 
The need to keep records led to the development of the following in Egypt:


a.  Cuneiform


b.  Pharaohs


c.  Pyramids


d.  Hieroglyphics

Egyptian religion placed great importance on the soul’s eternal life after death. According to Egyptian religious belief, a person’s soul, or ka, left the body at death.  But it would return to the body in time for the journey to the afterlife and immortality.  Because of this, it was important that the body not be lost or destroyed before the ka returned. Therefore, to protect and preserve the body, the Egyptians embalmed it, wrapped it in strips of cloth, and put it in a safe place.

8. (B  #2)
Based on the passage, what conclusion can be drawn about why the Egyptians built their pyramids?


a.  
They needed a place to store and distribute grain.


b.  
They believed in alien visitation.


c.  
They were going to bury and honor their god-kings.


d.  
They served as local government headquarters.

9.  (B   #3)
The Fertile Crescent has been called the crossroads of the world because its was


a.
the center of advanced civilization.


b.
often flooded by the Tigris and Euphrates rivers.


c.
protected from invasion by deserts.


d.
on the route connecting Europe, Asia, and Africa.

10.  (B  #3)
Hammurabi’s Code was a major achievement because it


a.
was a record of all existing laws.


b.
treated citizens and slaves as equals.


c.
ended all physical punishment.


d.
rejected the principle of “an eye for an eye and a tooth for a tooth.”
11.  (B  #3)
The Sumerians wrote by


a.   scratching characters onto oracle bones.


b.   using papyrus scrolls as a paper like medium.


c.   using vegetable-based inks.


d.   pressing sharpened reeds into wet clay tablets.

12.   (B  #3)
Which people developed coined money?


a.    Lydians


b.    Phoenicians


c.    Sumerians


d.    Babylonians

13.  (B  #4) Hinduism supported the caste system through its teaching that people should


a.
respect all life


b.
obey all social and moral duties


c.
meditate


d.
seek enlightenment

14.  (B  #4)
From evidence found at Harappa and Mohenjo-Dara,  archaeologists have concluded that Indus Valley cities 


a.
were fairly small and poorly organized.


b.
had a well-organized government.


c.
had a difficult time providing enough food for their residents.


d.
evolved with very little planning.

15. (B  #4)
Buddhism’s message differed from Hinduism in all of the following areas EXCEPT that Buddhism:


a.
had no place for the popular gods of Hinduism

b.
taught that nirvana was possible for everyone to achieve regardless of             
caste


c.
taught that there was no cycle of reincarnation


d.
placed an emphasis on moral behavior rather than ritual
16. (B  #4)
The epic poem the “Ramayana” told about the


a.
achievements of the Indus Valley civilizations.


b.
story of two royal figures heroic.


c.
damage caused by the monsoons.


d.
building of Mohenjo-Daro.

17. (B  #5)
The Chinese believed their rulers governed according to a principle known as the 


a.
divine right of kings.


b.
consent of the governed.


c.
Mandate of Heaven.



d.
Chinese Constitution.

18. (B  #5) Why is the Huang He referred to as the “River of Sorrows”?


a.
The yellow soil made the river water undrinkable.


b.
The river stopped flowing as it filled up with silt.

c.
Swift-moving waters prevented the people from using the river for transportation.

d.
Floods, caused by the loess-clogged river, destroyed crops and led to mass starvation.

19. (B  #5)
The Chinese writing system was


a.
written horizontally from right to left.


b.
so complex that few ancient Chinese could read and write.


c.
the world’s first written language.


d.
a major influence on the Harappan writing system.

20. (B  #5)
During the Han dynasty, the Chinese invented 


a.
drama


b.
bronze


c.
paper


d.
the arch

21.  (B#6)  It was difficult for the Greek people to unit because:

        a. they all spoke different languages. 

        b.  their land was mountainous.

        c.  they live on islands, but had no ships.

        d.  they participated in different religions.
22.  (B# 6)  Homer’s great epics, the Iliad and the Odyssey:

         a.  reveal much about the values of Ancient Greeks.

         b.  were written down and read by all Mycenaeans.

         c.  were completely factual.

         d.  were lost when the Dorians invaded from the North.

23.  (B# 6)  Athens was defeated during the Peloponnesian War by an alliance led by the :

         a.  Macedonians.

         b.  Persians.

         c.  Spartans.

         d.  Delian League.

24.  (B # 6 )  Which of the following were NOT citizens of the Athenian democracy?

         a.  women.

         b.  slaves.

         c.  nonresidents

         d.  all of the above.

25.  (B#7)  The religious beliefs of  republic era Romans were realty influenced by the beliefs of 

         a.  Persians.

         b.  Jews.

         c.  Christians.

         d.  Greeks.

26.  (B# 7)  The barbarians who raided Italy and sacked Rome in 455 were the 

     a.  Franks.

     b.  Huns.

     c.  Vandals.

     d.  Visigoths.

27.  (B# 5)  Confusius’ primary concern was to:

      a.  reconcile the physical and spiritual worlds.

      b.  restore China’s economic prosperity.

      c.  bring spiritual morality to China.

      d.  improve Chinese society.

28.  (B# 5)  The essence of Taoism is:
      a.  an attempt to better society through involvement in government.

      b.  the pursuit of all things pleasurable to the senses.

      c.  escape from this would through union with the Absolute Reality.

      d.  a life of conformity with nature.

UNIT 1 TEST

ANSWER KEY

WORLD HISTORY: BEGINNING OF ANCIENT CIVILIZATIONS
1.
b

2.
b

3.
b

4. 
b

5.
a

6.
b

7.
d

8.
c

9.
d

10.
a

11.
d

12.
a

13.
b

14.
b

15.
c

16.
b

17.
c

18.
d

19.
b

20.
c
21.     b
22.     a

23.     c

24.     d

25.     d

26.     d

27.     c

28.     d
UNIT 2
NEW PATTERNS OF CIVILIZATION (400-1500)
Objective:   The student will understand the economic, political, and social

Changes which occurred during the Middle Ages.

The student will master the following benchmarks:  
1.  Diverse geography shaped the cultures of Africa.

2.  The Byzantine Empire and the Islamic faith dominated the eastern Mediterranean and left a legacy for later civilization.

3. Feudalism ushered in a new way of life in Western Europe.

4.  The Roman Catholic Church dominated Western European society.

5.  An increase in trade led to the growth of cities, a new social class and a rich culture.

6.  Strong monarchies developed in Western Europe.
 SEQ CHAPTER \h \r 1B #1:
Diverse geography helped shape the culture of Africa.
 SEQ CHAPTER \h \r 1COMPONENTS:

1. Climate zones

2. Physical features

3. African Empires

ACTIVITIES:
1. West African Proverbs: Reading exercise
MCO:
Use Internet, print or non-print media sources, to have students choose 

an issue with a multicultural connection to locate sources on.  From 


their sources, have students demonstrate knowledge of the topic in a 


10 minute speech, a political cartoon, a short skit, a mini debate, a 


collage, a song, etc.
STATE  FRAMEWORKS:
	MS.5.WH.3
	Describe the effects of mass migrations on civilization (e.g., Bantu, Great Trek, Irish, Vietnamese)



	MS.5.WH.4
	Discuss the spread of forced labor (e.g., slavery in ancient civilizations, American Indians, Africa)



	MS.6.WH.1
	Illustrate the movement of people over time to different locations using historical maps



	MS.6.WH.3
	Describe the contributions of early African civilizations (e.g., Ghana, Mali, Songhai)


	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions




 UNIT 2

B #1- ACTIVITY 1
WEST AFRICAN PROVERBS:   READING EXERCISE


A.  
Almost all the African cultures used proverbs and riddles.  They helped develop reasoning power and skill in decision making.  Write what you believe each of these proverbs means on a sheet of paper.

· “ The child looks everywhere and often sees nought; but the old man, sitting on the ground, sees everything.”   (Wolof, Sengal) 

· “  It is difficult to encompass a leopard.”  (Yoruba, Nigeria)

· “ The monkey, having one day eaten to the full, desires that his fore - teeth may be drawn.”  (Yoruba, Nigeria)

· “ He who wishes to barter does not like own property.”  (Nigeria)

· “ Evil knows where evil sleeps.”  ( Nigeria)

· “ The house roof fights the rain, but he who is sheltered ignores it.”  (Nigeria)

· “ Since he has no eyes, he says that eyes smell bad.”  ( Nigeria)

· “ Someone else’s legs do you no good in traveling.”  ( Nigeria)

· “ When the mouse laughs at the cat, there is a hole nearby.”   (Nigeria)

B.  
Compare your interpretations with your classmates’.

Did most of you arrive at the same conclusions?

   
Which of these proverbs might help you learn to reason better?

  
Which might help you make a serious decision?

 SEQ CHAPTER \h \r 1B #2:
The Byzantine Empire and the Islamic faith dominated the eastern   Mediterranean and left a legacy for later civilizations

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Roman legacy
2. Teachings of Islam
3. Byzantine  culture

ACTIVITIES:
1. Reviewing Facts
MCO: 
Have student groups examine and describe a movement or period of 


significant change.  They should use a graphic organizer to display 


how it impacted several cultures.
STATE FRAMEWORKS:
	SMR.1.WH.1
	Examine the key concepts and historical significance of five major religions:  
· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism



	SMR.1.WH.3
	Explain the contributions of Greek philosophers to Western thought using primary and secondary sources: 

· Socrates – Socratic method

· Plato – The Republic

· Aristotle 



	CC.3.WH.1
	Explain the causes of the fall of the Roman Empire (e.g., economic, political, military)



	CC.4.WH.2
	Investigate the effects of the collapse of the Roman Empire on civilization 

(e.g., barbarian invasions, changing structure of the church, the Byzantine Empire)


UNIT 2
B#2 - ACTIVITY 1

REVIEWING FACTS
COMPLETION: Fill in the blanks with the word or words that correctly complete each statement.

1. The most important area that the Byzantines influenced was ______________________.

2. In 1054, the split of the Christian Church into two branches became final.  The Church in the east is generally called the ________________________.  The Church in the west eventually came to be known as the __________________________.

3. Two missionary brothers, ___________________and _______________, worked to convert the Slavs to Christianity in the 800's.

4. Under Emperor _________________, Byzantine scholars collected and organized all Roman law.

5. In the 1000's, the Byzantine Empire was weakened when the _____________________   captured most of Asia Minor.

6. The Byzantine Empire came to and end in 1453 when the _________________________ captured Constantinople.

7. Kiev was located on the ___________________ River.  This city-state prospered because it controlled the __________________trade route between the ____________________ Sea and the __________________Sea.

8. During the reign of ______________________, the first Russian law code was compiled.

9. The most important economic activities in Kievan Russia were _________________and __________________.

10. The largest portion of Kievan society consisted ______________________.

11. The ______________________first attacked Russia in 1237.  They soon conquered all of Russia and established their capital at ________________.

12. During the 1300's, ___________________ became the strongest Russian city-state. Its Grand Prince, _______________, became the first ruler of an independent Russia in 1480. 

UNIT 2
B#2- ACTIVITY 1

ANSWER KEY
1. Russia

2. Eastern Orthodox Church: Roman Catholic Church

3. Cyril; Methodius

4. Justinian

5. Seljuk Turks

6. Ottoman Turks

7. Dnieper: Viking; Baltic; Black

8. Yaroslave I (The Wise)

9. Agriculture; trade

10. Peasants

11. Mongols; Sarai

12. Moscow; Ivan III

 SEQ CHAPTER \h \r 1B # 3:
Feudalism ushered in a new way of life in Western Europe.  

 SEQ CHAPTER \h \r 1COMPONENTS:
1. The Franks

2. Feudal System

ACTIVITIES:
1. Feudal Contract

STATE FRAMEWORKS:
	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions



	PG.9.WH.5
	Compare and contrast the political structure of European and Japanese feudalism



UNIT 2
B #3 - ACTIVITY 1
FEUDAL CONTRACT: ANALYZING A PRIMARY SOURCE

The following selection is adapted from a feudal contract made in the year 1110.  Read the selection and then answer the questions that follow.

Lord Atton

I Bernard Atton, Lord and viscount of Carcassonne, acknowledge to my lord Leo, abbot of St. Mary of Grasse, that I hold as a fief in Carcassonne the following castles and manors ...  For all of these fiefs, I swear that I will always be a faithful vassal to thee and I will defend thee, my lord, against all invaders.  Moreover, I acknowledge that, as a recognition of the above fiefs, I and my successors ought to come to the monastery of St. Mary of Grasse as often as a new abbot shall have been made.  And when the a bot shall mount his horse, I and my heirs ought to hold the stirrup.  The first time the new abbot enters Carcassonne I will a\supply him with the best fish and meat and with eggs and cheese and pay for the expense of shoeing his horse.  And if I or my sons or their successors do not observe to thee or they successors each and all the things declared above, we wish that all the aforesaid fiefs should be handed over to thee and they successors.

Lord Leo

I, therefore, the aforesaid lord Leo, concede to thee all of the castles and manors as a fief.  And I promise to thee and they heirs that I will be a good and faithful lord concerning all of those things described above.

Questions
1. 
What does Bernard Atton gain as a result of this contract?  















2.  (a) To whom does Lord Atton owe obligations?  









  (b) What obligations does he have to fulfill?  





3. What conditions can Lord Atton lose his fief?  





4. (a) What does Lord Leo give away in this contract?  






(b) What promise does he make to Lord Atton?  

5. How do you know that this contract is intended to remain in effect 
after Lord Atton and Lord Leo die?






UNIT 2
B #2 - ACTIVITY 2
ANSWER KEY
1. Atton gains manors and castles as a fief
2. (a) Tordtes (b) Military; gift of food to any new abbot

3. Failure to fulfill obligations

4. (a) castles and manors (b) good lords

5. References to heirs

 SEQ CHAPTER \h \r 1B # 4:  The Roman Catholic Church dominated Western European society.  

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Church hierarchy

2. The Crusades    (MCO)

3. Church controversies

ACTIVITIES:
1. The Crusaders

2. Feudal Lords and the Church

MCO:
Divide the class into small groups.  Ask each student group to identify 

and examine a social or global issue.  Have students write down their 


ideas about the situation as it now exists, and how the conflict affects 


other people, groups, etc.  They should also include possible solutions 


to resolve the conflict.
STATE FRAMEWORKS:
	SMR.1.WH.1
	Examine the key concepts and historical significance of five major religions:  
· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism



	SMR.2.WH.3
	Examine the spread of the major religions using historical maps:

· Buddhism

· Christianity

· Hinduism

· Islam

· Judaism



	CC.3.WH.2
	Investigate the causes of the Crusades (e.g., religious, economic, military, political)



	CC.4.WH.3
	Explain the consequences of the Crusades (e.g., decline in feudalism, increase in trade, shifting political power) 


UNIT 2
B #4- ACTIVITY 1

THE CRUSADERS: PLACING EVENTS IN TIME

The following series of events is listed in random order.  Find the correct date for each event. Number the events in chronological order. When you have completed the time chart, answer the questions that follow.
Order

Date
_______      ________ Saladin recaptures Jerusalem.

_______      ________ First official crusade crosses from Constantinople to Asia 



       Minor.

 ______        ________ Byzantine emperor asks Pope Urban for knights to fight the                                            


        Muslim Turks.

______         ________ Crusaders attack Constantinople.

______         ________ Seljuk Turks take Palestine.

______         ________ Muslims recapture Acre.

______         ________ Children’s Crusade sets out for the Holy Land.

______         ________ Crusaders take Jerusalem.

UNIT 2
B #4 - ACTIVITY 1

ANSWER KEY

(1) 1071
Seljuk Turks take Palestine

(2) 1095
Byzantium Emperor asks Pope for knights

(3) 1096
1st official crusade crosses to Asia Minor

(4) 1099
Crusaders take Jerusalem

(5) 1187
Saladin recaptures Jerusalem

(6) 1204
Crusaders attach Constantinople

(7) 1212
Children’s Crusade sets out for Holy Land

(8) 1291
Muslims recapture Acre







UNIT 2
B # 4- ACTIVITY 2

FEUDAL LORDS AND THE CHURCH: REVIEWING FACTS
 IDENTIFICATION 

In the space provided, briefly describe the major achievements of each of the following people.
1. Charlemagne:  










2. William the Conqueror:  








3. Otto the Great:  










4. Gregory VII:  










5. Innocent III:  










COMPLETION 
Fill in the blanks with the word or words that correctly complete each statement.
1. The most important of the Germanic tribes in Europe after the fall of the Roman Empire were the 







.

2. In the Merovingian kingdom, the real ruler was often the chief of the royal household, who was called the 






.

3. In 754 the pope crowned ________________ “king by the grace of God”.

4. The __________________were the early inhabitants of Britain.  Around 450 the following three Germanic tribes crossed into Britain: 




, 

 
, and  



.  

5. In the late 800's 



 led his Saxon armies to victory over the Vikings, who were known to the English as, 



.  He also had scholars write the 



, a history of England.

6. To become a knight, a boy first had to become a learning knightly manners and the use of weapons.  Then he became a _____________________,  a knight’s assistant.

7. The _______________________ was a set of standards drawn up by St. Benedict to regulate the lives of monks.

8. Two religious orders, the ___________________ and the ________________________   set out to reform the Church in the 1200's.

9. Northern Italian city-states, aided by the pope, united to form the _________________.  They formed an army and defeated  

 in 1176.







UNIT 2
B #4 - ACTIVITY 2

ANSWER KEY
1. Establish Palace schools: unity of Europe since Romans: emperors of Romans

2. Norman conquest: Doomsday Survey

3. First Holy Roman Emperor

4. Ban lay investiture: conflict with Henry IV of HRE

5. Ruled church at height of power.

__________________________________________________________________

Completion 
1. Franks

2. Mayor of Palace

3. Pepin the Short

4. Celts; Angles; Saxons; Jutes

5. Alfred; Danes; Anglo-Saxon Chronicle

6. Page; squire

7. Benedictine Rule

8. Dominicans; Franciscans

9. Lombard League; Frederick II

 SEQ CHAPTER \h \r 1B #5:
An increase in trade led to the growth of cities, a new social class, and a rich culture.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Fairs and guilds

2. Town life and middle class

3. Art, literature, and architecture

4. Science, education, and technology

ACTIVITIES:
1. Height of Medieval Civilization

MCO

Have students brainstorm definitions, question and thoughts sparked 


by the concept interdependence.  Have them use tools, research 



methods, interactive technologies to explore and understand 



interdependence.

MCO

Choose a story, book or piece of artwork for students to analyze in 


terms of its symbolism on issues of citizenship.  Discuss the 



perspective of the artist or author.
STATE FRAMEWORKS:
	SMR.2.WH.1
	Explain the characteristics of a civilization: 

calendar

writing

specialization of workers

rise of cities

advanced technology

development of complex institutions




UNIT 2
B # 5 - ACTIVITY 1

THE HEIGHT OF MEDIEVAL CIVILIZATION
THE HEIGHT OF MEDIEVAL CIVILIZATION

1. _____
 Which city was the center of trade between Europe and China?



a. Beruit




c. 
Tripoli

b. Hamburg



d.
Constantinople

2. _____
The Hanseatic League was located in

a. northern Africa


c.
Asia

b. northern Europe


d.
southern Europe

3. _____
Which North African town had the most direct trade link with Naples?

a. Alexandria



c.
Tripoli

b. Cadiz




d.
Constantinople

4. _____
Cadiz and Bruges were ports that received goods directly from.

a. London



c.
Paris

b. Kiev




d.
Hamburg

KEY PEOPLE, PLACES AND TERMS

Decide which description at right most closely matches each term at left and write its letter in the space provided.  (You will not use all descriptions.)
 5. _____     guilds.    
 a.
middle class

 6. _____     apprentice      b.   
everyday language of the people

 7. _____     vernacular      c.   
practice of charging interest on loans

 8. _____     alchemist       d.   
person who learned a trade from a master 






craftsman

 9. ____      usury               e.   
association of merchants or artisans

                                           f.   
person who worked for wages 

                                           g.  
person who tried to make gold from worthless 





metals

UNIT 2





B #5- ACTIVITY 1

ANSWER KEY

1. d

2. b

3. c

4. a

5. e
guild

6. d
apprentice

7. b
vernacular

8. g
alchemist

9. c
usury

 SEQ CHAPTER \h \r 1B # 6:
Strong monarchies developed in Western Europe.
 SEQ CHAPTER \h \r 1COMPONENTS:
1. England

2. France

3. Spain

4. Holy Roman Empire - Non-development

ACTIVITIES:
1. Rulers and Achievements Historical Terms

STATE FRAMEWORKS:
	PG.9.WH.3
	Summarize political power resulting from the following:

· Mandate of Heaven 
· divine right
· absolutism 



UNIT 2
B #6 - ACTIVITY 1

RULERS AND ACHIEVEMENTS: HISTORICAL TERMS

In the blank before each numbered term below, write the letter of the definition that best fits the term.

___
1.   Benefit of
(a) right of the Church to feudal lands


      clergy:

(b) right of churchmen to sit in Parliament





(c) right of certain persons to a Church trial

___
2.  Mercenaries:
(a) merchants who opposed feudal restrictions





(b) professional soldiers





(c) collectors for kings

___
3.  Pike:

(a) a weapon whose arrows could penetrate armor





(b) a cannon used to batter down castle walls





(c) a long spear developed by the Swiss

___
4.   Nationalism:
(a) a feeling of loyalty to a king





(b) a feeling of loyalty to and pride in a country

(c) a feeling of loyalty to a parliament or other representative body

___
5.   Domesday
(a) a census of taxable wealth in England ordered by


      Book:               William the Conqueror





(b) a book containing the court records of Edward I





(c) a diary of Otto the Great

___
6.   Grand jury:
(a) a jury that decides cases that are appealed to it by a petit jury

(b) a jury that determines the guild or innocence of an accused person

(c) a jury that decides whether there is enough evidence to try an accused person.



______
___      7.   Shires:

(a) feudal states in medieval Germany





(b) counties in medieval England





(c) towns in medieval France

___
 8.   Burgesses:
(a) representatives to Parliament from the shires





(b) representatives to Parliament from the boroughs





(c) representatives to Parliament from the nobility

___
 9.   Redress of
(a) a means by which freemen could gain the right to a


       grievances
fair trial





                       

(b) a method used by kings to curtail the power of Parliament

(c) a procedure by which Parliament withheld money from the king until he had righted specific wrongs.

___
10.   Electors:
(a) voters who elected representatives to Parliament





(b) bishops who chose the popes

(c) vassals who claimed the right to elect the emperor of the Holy Roman Empire

UNIT 2
B #6 - ACTIVITY 1

ANSWER KEY

1.  c

2.  b

3.  c

4.  b

5.  a

6.  c

7.  b

8.  b

9.  c

10.
c

UNIT 2 - TEST

New Patterns of Civilization
1.   (B #3) The Arabic numerals we use today were developed in: 



A.  
Greece

  
B.  
Arabia

  
C.  
India

  
D.  
China

2.   (B #4)  The climate zone that covers the largest part of Africa is the: 

  
A.  
Rain forest

  
B.  
Savannah
  
C.  
Desert

  
D.  
Mediterranean

3.   (B #4)  The main trade in the West African country of Ghana was:

  
A.  
iron and copper

  
B.  
cattle and bananas

  
C.  
gold and Salt

  
D.  
iron and slaves

4.   (B #4) In the southern highlands of East Africa, Bantu kings built a great capitol with stone palaces at:

  
A.  
Great Zimbabwe

  
B.  
Timbuktu

  
C.  
Kumbi

  
D.  
Benin

5.   (B #4) The language of East African city-states was:

  
A.  
Swahili

  
B.  
Mombasa

  
C.  
Malindi

  
D.  
Arabic

6.
(B #1)All of the following were Muslim pillars of faith EXCEPT:
a. Muslims must pray 5 times a day

b. Muslims must fight Holy Wars

c. Muslims must fast during daylight hours of Ramadan

d. Muslims are expected to make a pilgrimage to Mecca

7.
(B#1) The  Justinian Code:

a. specified Byzantine religious rituals

b. unified the empire’s bureaucracy

c. preserved the Roman legal heritage

d. codified construction principles.

8.
(B #1) The most famous example of Byzantine architecture was the:

a. Taj Mahal

b. Hagia Sophia

c. Don Aqueducts

d. Minaret 

9   (B #1) The holy book of the Muslims is the:

a. Koran

b. New Testament

c. Bible

d. Kaladin

10.  (B #2) An important reason for the development of feudalism was:

a. the need for many people for protection in the absence of centralized government

b. the need for an army to protect the Church

c. the desire to escape the heavy taxes of the king

d. the need to preserve trade city life

11.   (B #2) The tribe that set up the strongest kingdom in Europe in the 800's was:

a. the Angles and Saxons

b. the Franks

c. the Vandals

d. the Visigoths

12.   (B #2) All of the following were obligations of the feudal vassal EXCEPT:
a. to fight for the lord and furnish him soldiers

b. to work a certain number of days on the lord’s land

c. to house and feed the lord and his companions.

d. to serve in the lord’s court

13.  (B #2) Knights followed a special code, or way of life, that was called:

a. good manners

b. code of the shield

c. feudalism

d. chivalry

14.  (B #3) Which of the following most led to corruption in the medieval church?

a. an increase in women working and active in church life

b. poorly educated priests and illiterate congregations

c. the Albigensians, who believed the world was evil

d. nobles who appointed their own people, who were careless about their duties

15.  (B #3) The Church hierarchy was made up of all the following EXCEPT:
a. parish priests

b. the bishops

c. knights

d. the pope

16.   (B #3) Lay and church government became intertwined because of all of the following EXCEPT:

a. church officials entered into feudal contracts and were obliged to serve both their lords and the pope.

b. the papacy sometimes depended on the king for protection.

c. some lay rulers came to control investiture of both spiritual and feudal powers

d. lay rulers voluntarily delegated much power to the church

17.   (B #3) The Church had great power over people during the Middle Ages because it:

a. protected them in times of warfare

b. provided them with education

c. decided who could achieve salvation

d. controlled food production

18.  (B #4) Guilds were established to:

a. set regulations for the production and sale of goods

b. allow outside traders into a town.

c. encourage competition

d. set up town charters

19.   (B #4) Which of the following groups dominated the economic and political life of towns during the High Middle Ages?

a. nobles

b. merchant guilds

c. knights

d. the clergy

20.  (B #4) The feature which best represents Gothic style architecture would be:

a. dark interiors and thick walls

b. rounded arches and domes

c. large, stain-glassed windows and tall, pointed arches

d. marble columns and tiled roofs. 

     21.  (B #4) Medieval science accepted that:

a. the sun was the center of the universe

b. the earth was the center of the universe

c. the earth revolved around the moon

d. the sun, moon and stars followed the same laws of motion as those that applied on earth.


22.   (B #5) All of the following were results of the Crusades EXCEPT:
a. they made the Pope and the Catholic Church stronger

b. they built up the power on many European kings

c. they helped to increase trade and the exchange of ideas between Europe and Asia

d. they strengthened the Byzantine Empire

23.  (B #5) Isabella set up the Inquisition in an attempt to:

a. drive the Muslims out of Spain

b. extend religious toleration

c. achieve religious unity

d. end the war with the Church

     24.  (B #5) The main idea of the Magna Carta was that:

a. nobles had a right to a trial by their peers.

b. nobles and clergy were more important than knights and townspeople

c. not even a king is above the law

d. a king should never increase taxes 
25.  (B #5) A major conflict between the Holy Roman emperors and the popes



           concerned:

a. who would appoint bishops

b. the right to succession

c. who would control England

d. the right to wage war

UNIT 2

NEW PATTERNS OF CIVILIZATION
ANSWER SHEET

1.  c
2.  b

3.  c

4. a

5. a

6. b

7. c

8. b

9. a

10. a

11. b

12. b

13. d

14. b

15. c

16. d

17. c

18. a

19. b

20. c

21. a

22. d

23. c

24. c

25. a

 UNIT 2 - B#2

ALTERNATIVE ASSESSMENT

MEDIEVAL PROJECT


Allow students to produce a project related to the medieval period.  It should be something that relates to the way of life during the medieval period.  The following are examples:

1. paint a portrait

2. make a stained glass “window”

3. cook a medieval food

4. dress a doll in a medieval costume

5. make a replica of a medieval weapon

6. build a manor

7. build a castle

Allow about three or four weeks for students to work on this project.  Have them prepare a brief report to present to the class about their project, including such things as what it is, why it is, why they selected that project, etc.

Establish a rubric outlining your grading standards.

 SEQ CHAPTER \h \r 1UNIT 3
THE EARLY MODERN WORLD (1350 to 1815)
Objective:
The student will understand the political, social, economic, and religious changes that occurred in Europe during the transition from feudalism to the emergence of modern Europe.

The student should master the following benchmarks:
1. The Renaissance began in the city-states of Italy and spread northward to other parts of Western Europe.

2. The Reformation ended the religious unity of Western Europe.

3. European nations explored the religious unity of Western Europe.

4. Absolute monarchs competed for national power and prestige.

5.  The  Scientific Revolution and the Enlightenment brought about changes
in life in Western Europe.

6.  Political unrest in England, North America, and France led to revolution.

7.  Napoleon Bonaparte challenged the conservative order in Europe and gave rise to Nationalism.

 SEQ CHAPTER \h \r 1B #1:
 The Renaissance began in the city-states of Italy and spread northward to other parts of Western Europe.  (MCO)

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Humanism

2. Renaissance Literature B Multicultural Perspectives

3. Renaissance Art B Multicultural Perspective

ACTIVITIES:
1. Art and Literature of Renaissance: Word Search

2. Machiavelli: Excerpt

3. The People of the Renaissance: Chart

4. The Renaissance Courtier: Review Sheet

MCO:
Have students choose a piece of art: painting, sculpture, artifact, literature, music, etc. that has a culture connection.
STATE FRAMEWORK:
	SMR.1.WH.4
	Analyze key elements of the Renaissance: 

· Humanism

· revival of interest in ancient Greece and Rome

· changing artistic styles (e.g., music, architecture, literature)



	SMR.2.WH.4
	Research the effects of the Black Death on Medieval and early Renaissance society (e.g., population, economics, religion)



	SMR.2.WH.5
	Evaluate the effect of the Renaissance on subsequent events in Europe: 

· Reformation

· exploration

· Enlightenment

· Scientific Revolution




UNIT 3
B #1 - ACTIVITY 1

ART AND LITERATURE OF THE RENAISSANCE: A WORLD
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1. ___________________ 
English poet and playwright

2. ___________________ English author of Utopia
3. ___________________ Dutch humanist who criticized some Church 






practices

4. ___________________ Italian artist who painted the ceiling of the Sistine 





Chapel

5. ___________________ Author of the Decameron
6. ___________________ Spanish writer who mocked the ideals of chivalry

7. ___________________ Italian artist who painted the Mona Lisa
8. ___________________ Flemish artist whose paintings showed the lives of 





ordinary people

9. ___________________ Italian sculptor who sketched ancient Roman ruins

10. ___________________ French writer who created the character Gargantua
11. ___________________ Subject of sculptures by numbers 4 and 9

12. ___________________ Italian writer who perfected the sonnet

13. ___________________ German artist who painted realistic portraits

14. ___________________ Flemish artist whose paintings often had a religious 





meaning

UNIT 3
B #1 - ACTIVITY 1

ANSWER KEY

1. Shakespeare

2. More

3. Ercesmus

4. Michelangelo

5. Boccoccio

6. Cervantes

7. Da Vinci

8. Bruegel

9. Donatelle

10.  Rabelais

11.  David

12.  Petraich

13.  Holbein

14.  Van Eyck

UNIT 3
B #1 - ACTIVITY 2

MACHIAVELLI: EXCERPT

Machiavelli was asked whether it was better for a ruler to be loved or feared.  He gave the following answer in The Prince.  Read the paragraphs carefully, then answer the questions.

It might perhaps be answered that we should wish to be both [loved and feared]; but ... we must choose ... it is far safer to be feared than loved.  For ... it may generally be [said of men] that they are thankless, fickle, false, [eager] to avoid danger, [and] greedy [for] gain [they are] devoted to you while you are able to confer benefits upon them, and ready ... while danger is distant, to shed their blood and sacrifice their property, their lives, and their children for you; but in the hour of need they turn against you.  The Prince ... who ... [depends] wholly on their [promises] is undone.  For the friendships which we buy with a price, and do not gain by greatness and nobility of character ... fail us when we have occasion to use them.

Moreover, men are less careful how they offend him who makes himself loved than him who makes himself feared.  For love is held by the tie of obligation, which, because men are a sorry breed, is broken an every whisper of private interest; but fear is bound by the [dread] of punishment, which never relaxes its grasp.
1.
Which does Machiavelli say is safer for a ruler: to be feared or loved?

2.
How does Machiavelli describe men?  






3.
When does Machiavelli think a ruler should be wary of friendship?

4.
Why, in Machiavelli’s view, will people hesitate to offend a ruler they fear?

5.
How realistic was Machiavelli in his views of human nature?  Explain:

UNIT 3
B #1 - ACTIVITY 2

ANSWER KEY
1. Feared

2. They are thankless, fickle, false, eager to avoid danger, and they are greedy.

3. In their hour of need

4. By the dread of punishment
5. Answers will vary.

 SEQ CHAPTER \h \r 1UNIT 3
B #1 - ACTIVITY 3

THE PEOPLE OF THE RENAISSANCE: CHART EXERCISE

 SEQ CHAPTER \h \r 1A.  Complete the chart below by filling in the nationality for each person and a brief description which will distinguish him from the other persons listed.
NAME




Nationality

Description

	Leonardo da Vinci
	
	

	Giotto
	
	

	Michelangelo
	
	

	Raphael
	
	

	Titian
	
	

	Donatello
	
	

	Gutenberg
	
	

	Holbein the Younger
	
	

	Durer
	
	

	Brueghel
	
	

	Tintoretto
	
	

	Rembrandt
	
	


A.    SEQ CHAPTER \h \r 1On the lines before each of the writings on the left, write the letter of the proper author from the list on the right.

1.  SEQ CHAPTER \h \r 1The Courtier

A.
Petrarch

2. Utopia


B.
Erasmus

3. The Tempest


C.
Cervantes

4. DeCameron


D.
Machiavelli

5. The Praise of Folly
E.
Castiglione

6. Don Quixote


F.
More

7. The Prince


G.
Shakespeare

8. Sonnets to Laura

H.
Boccaccio

 SEQ CHAPTER \h \r 1UNIT 3
B #1 - ACTIVITY 3

THE PEOPLE OF THE RENIASSANCE: CHART EXERCISE

ANSWER KEY

 SEQ CHAPTER \h \r 1A.  Complete the chart below by filling in the nationality for each person and a brief description which will distinguish him from the other persons listed.
NAME


NATIONALITY


DESCRIPTION

Leonardo daVinci



Giotto



Michelangelo



Raphael



Titian



Donatello



Gutenberg



Holbein the Younger



Durer



Brueghel



Tintoretto



Rembrandt



B.

1. e

2. b

3. g

4. h

5. f

6. c

7. d

8. a

 SEQ CHAPTER \h \r 1UNIT 3
B #1 - ACTIVITY 4

THE RENAISSANCE COURTIER

 SEQ CHAPTER \h \r 1The passage below was written by Baldassare Castiglione and published in 1528.  Read the passage and then answer the questions that follow.

 SEQ CHAPTER \h \r 1I am of the opinion that the principal and true profession of the Courtier ought to be that of arms; which I would have him follow actively above all else, and be known among others as bold and strong, and loyal to whomever he serves ...


And ... I would have him ... known all bodily exercises that befit a man of war; whereof I think the first should be to handle every sort of weapon well on foot and on horse...


Nor would I have him speak always of grave matters, but of amusing things, of games, jests, and waggery, according to the occasion; but sensibly of everything ... and in no place let him show vanity or childish folly ...


I would have him more than passably accomplished in letters, at least in those studies that are called the humanities; and conversant not only with the Latin language but with the Greek, for the sake of the many different things that have been admirably written therein.  Let him be well versed in the poets, and not less in the orators and historian. ...


You must know that I am not content with the Courtier unless he be also a musician and unless, besides understanding and being able to read notes, he can play upon divers (various) instruments.  For if we consider rightly, there is to be found no rest from toil or medicine for the troubled spirit more becoming and praiseworthy in time of leisure than 

this ...


I wish to discuss another matter, which I deem of great importance and therefore think our Courtier ought by no means to omit; and this is to know how to draw and to have acquaintance with the art of painting ...


Let it suffice to say, besides the things already said, that he should be such sort as never to be without something to say that is good and well suited to those with whom he is speaking, and that he should know how to refresh the minds of his hearers with a certain sweetness, and by his amusing witticism and pleasantries to more them to mirth and laughter.


[Baldassare Castiglione, The Book of the Courtier, translated by Leonard E. Opdyke (New York; Charles Scribner’s Sons, 1903)]

1.
What activity does Castiglione think is most important for a courtier?

2.
What skills and special knowledge should courtier have?

3.
Based on this selection, how would you describe the ideal man of the Renaissance?

4.
Which of these ideals is important today?

UNIT 3
B #1 - ACTIVITY 4

ANSWER KEY

1. Arms; defense

2. Make eight conversations; play instruments; draw and have knowledge of humanities; poetry; oratory, and history
3. All answers will vary.

4. All answers will vary.

 SEQ CHAPTER \h \r 1B #2: The Reformation ended the religious unity of Western Europe.

 SEQ CHAPTER \h \r 1COMPONENTS:

1. Problems within the Catholic Church

2. Martin Luther 

3. John Calvin

4. English Reformation

5. The Counter Reformation

ACTIVITY:
1. The Reformation Puzzle

STATE FRAMEWORKS:
	SMR.1.WH.5
	Describe the role of the printing press in the spread of ideas:

· availability of books

· increased literacy

· Reformation



	SMR.2.WH.5
	Evaluate the effect of the Renaissance on subsequent events in Europe: 

· Reformation

· exploration

· Enlightenment

· Scientific Revolution



	CC.3.WH.3
	Compare and contrast the Reformation and the Counter-Reformation (e.g., religious, economic, political)




UNIT 3
B #2 - ACTIVITY 1

THE REFORMATION IN EUROPE: CROSSWORD PUZZLE

Across

1.
Oxford scholar who declared in the 1300s that the Bible was the supreme authority

3.
German monk who became leader in the protest against the Church

6.
Saxon prince who gave Luther refuge

9.
One way to be forgiven for sins was to buy an 




10.
Head of the University of Prague who criticized the Church’s wealth

11.
First name of Wycliffe, Huss, Calvin, and Knox

12.
The queen who turned England from Catholicism back to Protestantism

13.
English king who carried on a long struggle with the Pope

14.
Swiss city that became a refuge for persecuted Protestants

Down
2.
French theologian who stressed the doctrine of predestination

4.
The 


 Movement opposed many Church practices and beliefs

5.
Teachings condemned by the Church

7.
Taking away Church membership

8.
Scottish Protestant who laid the foundation for the Presbyterian Church

UNIT 3
B #2 - ACTIVITY 1

THE REFORMATION IN EUROPE: CROSSWORD PUZZLE
ANSWER KEY

2. Wycliffe

3. Calvin

4. Luther

5. Protestant

6. Heresy

7. Frederick

8. Excommunication

9. Knox

10.  Indulgence

11.  Huss

12.  John

13.  Elizabeth

14.  Henry III

15.  Geneva

 SEQ CHAPTER \h \r 1B #3: European nations explored the world and struggled for power.

 SEQ CHAPTER \h \r 1COMPONENTS:

1.
Voyages of exploration and Colonial Empires


2.
Commercial Revolution

ACTIVITIES:

1.
Exploration and Economic Changes: Review Sheet


2.
Europeans Explored, Traded, and Settled Distant Lands: 



Review Sheet


3.
Exploration: Puzzle

MCO:
Have students identify conflicts with a multicultural connection

MCO:
Have students select an issue and/or event with a multicultural 



connection.  Ask them to interpret, analyze and evaluate the event or 


issue from multiple perspectives.
STATE FRAMEWORKS:

	SMR.1.WH.6
	Explain notable contributions made by individuals during the Scientific Revolution (e.g., Copernicus, Newton, Galileo, Bacon)



	SMR.2.WH.5
	Evaluate the effect of the Renaissance on subsequent events in Europe: 

· Reformation

· exploration

· Enlightenment

· Scientific Revolution



	ET.7.WH.2
	Research the motivations which drove European exploration (e.g., mercantilism, colonialism, religion)



	ET.7.WH.3
	Analyze the contributions of explorers (e.g., Magellan, Columbus, De Gama, Drake, Zheng He)




 SEQ CHAPTER \h \r 1UNIT 3
B #3 - ACTIVITY 1

EXPLORATION AND ECONOMIC CHANGE: REVIEW SHEET

 SEQ CHAPTER \h \r 1.  Briefly answer the following questions.

1.  SEQ CHAPTER \h \r 1Which Portuguese explorer was responsible for the first voyage around the world?  











2. Which explorer reached the island of San Salvador in the Caribbean Sea in 1492?  











3. Which European nations established colonies in North America?

4. Which nations had South American Colonies?  





5. Which European nation had the largest American empire by the sixteenth century?  











6. Where was the first permanent French colony in North America?
7. What was the only European country that was allowed to trade with Japan during the 1600s?  









8. What North African city was captured by Portugal in 1415?  



 SEQ CHAPTER \h \r 1B.
Find the term in the second column that best matches each 
description in the first column.  Write the letter of each answer in the blank.  One term will not be used.

 SEQ CHAPTER \h \r 11.
Regulation of trade for the purpose of

A.
Capital


exporting more goods than are imported

2.
A business owned by investors who 

B.
Capitalism


share
profits or losses

3.
A steady rise in the price of goods

C.
Inflation

4.
Money and goods




D.
Joint-stock company

5.
An economic system based on private

E.
Mercantilism


ownership and investment

6.
The desire to make more money in

F.
Private ownership


business









G.
Profit motive

UNIT 3
B #3 - ACTIVITY 1

ANSWER KEY

Part A:

1. Magellan

2. Columbus

3. England, France, Spain

4. Spain and Portugal

5. Spain

6. Quebec

7. Netherlands

8. Cests

Part B:

1. e

2. d

3. c

4. a

5. b

6. g

UNIT 3
B #3 - ACTIVITY 2
 SEQ CHAPTER \h \r 1Europeans Explored, Traded, and Settled in Distant Lands

 SEQ CHAPTER \h \r 11.
Many 

, or mapmakers, in the 1400s included the mythical kingdom of 

 in their maps of Asia and Africa.

2.
The long journey in the 1200s to China by 


 of Venice stimulated European curiosity about distant lands and contributed valuable information for Renaissance mapmakers.

3.
European nations facing the Atlantic were interested in the trade with the East, which was dominated by cities of 


 and by middlemen.  The northern Europeans hoped to bypass traditional trade routes by 









.

4.


 made Portugal a leader in exploration after he established a school 









. For navigators and initiated voyages southward along the western coast of 




.  He was motivated by the following aims: (a) 



(b) 




, (c) 





,


and (d) 



.

5.
The first successful voyage around Africa to 

 by Vasco da Gama in 1498 led to the decline of the commercial importance of the eastern region.

6.
First by the so-called 

, and one year later by the 

, Spain and Portugal settle their claims of empire.

7.
The Portuguese Empire fell apart rapidly because: (a) 


,


(b) 


, (c) 


, and (d) 



.

8.
Spain obtained great wealth in 

 and 


 from its colonies.  In order to protect its cargo ships from pirates, Spain developed the





.

9.
The defeat in 1588 of the 

 began the decline of Spanish 




 power.  England became interested in colonizing, and its




 established trading posts in India.

10.
Russia expanded eastward.  The 


, a nomadic people, led the expansion.

11.
A commercial revolution occurred roughly between 1500 and 1750.  There was an increase in the use of 


 and a growth in 

.


Two of the greatest banking families of the time were the 

 and




.

UNIT 3
B #3 - ACTIVITY 2

ANSWER KEY
1.
Cartographer; Prester John

2.
Marco Polo

3.
Italy; Arab; sailing west

4.
Prince Henry the Navigator; Africa; (a) trade with Orient; (b) to win new lands for Christianity; (c) to gain share of slave trade; (d) out flank Moslems and join forces with Prester John.

5.
India, Mediterranean

6.
Treaty of Tordisailles; Line of Demarcation

7.
(a) Government was weak and not well-organized; Empire was drain on small population; (c) narrow and intolerant attitude; (d) annexation by Spain.

8.
gold; silver; convoys

9.
Spanish Armada; trading companies

10.
Corsacks

11.
Money; trade; Tuggers; Rothschild.

 UNIT 3
B #3 - ACTIVITY 3
EXPLORATION: CROSSWORD PUZZLE


ACROSS






DOWN

1.
Maneuverable ship that could survive

1.
Explorer who established the


fierce Atlantic gales.




first European colony in the Americas on Hispaniola.

3.
Explorer who claimed Brazil for Portugal.
2.
Explorer who traveled with 










Jacques Marquette.

5.
Portuguese explorer who reached India.
3.
Explorer who discovered and 










named Florida.

6.
Italian sailor who made voyages for both
4.
Explorer who discovered and 


Spain and Portugal in search of a westward

Florida.

7.
Explorer whose fleet achieved the first
5.
Explorer who discovered a sea 


circumnavigation of the globe.



route around Africa’s southern tip.

8.
Columbus hoped to sail to this continent.
9.
English explorer who searched for

10.
Explorer who claimed the Mississippi

a northwest passage to Asia 


Valley for France.





through North America.

11.
Continent that became the center of world


trade during the Commercial Revolution.

UNIT 3
B #3 – ACTIVITY 3
ANSWER KEY
1. Caravel; Columbus

2. Joliet

3. Cabral; Cartier

4. Ponce de Leon

5. De Gama; Dias

6. Vespucci

7. Magellan

8. Asia

9. Hudson

10. LaSalle

11.   Europe

 SEQ CHAPTER \h \r 1B #4: Absolute monarchs competed for national power and prestige.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Spain

2. France

3. Russia

4. Prussia

5. Austria

ACTIVITIES:
1. Empires of Europe: Review Sheet

2. Locating the sites of events: Review Sheet

3. Strong Monarchs Competed for National Power and Prestige: Review Sheet

STATE FRAMEWORKS:

	PG.9.WH.3
	Summarize political power resulting from the following:

· Mandate of Heaven 
· divine right
· absolutism 


	CC.3.WH.4
	Analyze the causes of the 18th and 19th century revolutions (e.g., liberalism, nationalism, imperialism)




UNIT 3
B #4 - ACTIVITY 1

EMPIRES OF EUROPE: REVIEW SHEET

1. In 1588, Philip, the king of ___________, sent a fleet of more than 130 ships to attack ______________.  The ships of _____________were smaller and faster, and they defeated those of________________ in the English Channel.

2. In____________________ , Catholics and Protestants fought a civil war until Henry of Navarre became king with the help of__________________ , but only after he had become a Catholic.

3. When Ferdinand II tried to make____________________ A Catholic empire under Hapsburg rule, the nations of _______________and _____________declared war against him.  Even though______________ was a Catholic country, it came to the aid of___________ and_______________ in their struggle.  This war, called the Thirty Years War, meant the end of as a Catholic empire.

4. The War of the Spanish Succession was fought because had_____________________ forced the king of ________________to name Louis XIV’s grandson, Philip, as his successor.  Other European countries wanted the Hapsburg Archduke Charles to be king of ________________But Charles became next in line to be emperor of______________ , a compromise was made.  With the treaty of Ultrecht, Philip kept the throne of_______________ but he had to promise that the same king would never rule both_______________ and_____________ took Gibraltar from ______________and Canada from______________   In this way________________, was stopped from dominating Europe, and the balance of power was kept. 

5. Peter the Great of_________________ fought wars with_____________ and, ________________trying to get ice-free ports for his country.  After the Great Northern War, he defeated_____________ , and _______________became the strongest power in northern Europe.

6. The War of the Austrian Succession began when_________________  invaded Silesia.  Many countries became involved.  After the war_______________, had doubled its size, and__________________ 
 had become the strongest colonial power in the world by defeating the soldiers of ________________In North America.

UNIT 3
B #4 - ACTIVITY 1

ANSWER KEY

1.
Spain





6.
Prussia


England





Prussia


Spain






England


England





France

2.
France


England

3.
HRE


Norway


Sweden


France


Norway


Sweden


HRE

4.
France


Spain


Spain


HRE


Spain


Spain


France


England


Spain


France


France

5.
Russia


Sweden


Ottoman Empire


Sweden

 UNIT 3
B #4 - ACTIVITY 2

EMPIRES AND RULERS: REVIEW SHEET

1.  SEQ CHAPTER \h \r 1Gave England a secure government for forty-five years.
2. Ended the power of the Catholic Church in England when he had Parliament pass the Act of Supremacy.
3. Was responsible for the death of at least ten thousand Huguenots in the St. Bartholomew’s Day Massacre.
4. Led his Swedish army against the Hapsburg forces.
5. Chief Minister under Louis XIII, wanted France and its kings the strongest in Europe.
6. The Sun King, weakened France with his many wars and luxurious style of living.
7. Gained a “window” on the Baltic for Russia in the Great Northern War.
8. Improved Russia’s schools and laws but made serfs of more than a million peasants in newly conquered lands.
9. Made Prussia into a strong military state by tripling the size of its army.
10. Carried on his father’s goals and greatly increased the power and size of Prussia.

 SEQ CHAPTER \h \r 1UNIT 3
B #4 - ACTIVITY 2

ANSWER KEY
1. Elizabeth I

2. Henry VII

3. Catherine de ‘Medici

4. Custavus Adolphuus

5. Richelieu

6. Louis XIV

7. Peter the Great

8. Catherine the Great

9. Frederick William I

10. Frederick II

UNIT 3
B #4 - ACTIVITY 3

STRONG MONARCHS COMPETED FOR NATIONAL 

POWER AND PRESTIGE
1. __________
,____________ , and ______________ by the early 1500s had centralized national governments ruled by _____________


.  Each government was ______________, which meant that it had complete authority over the people in its territory.

2. Domestic revolts put a heavy burden on Philip II’s government after Philip intensified the Inquisition and directed it against __________and___________
.

3. In 1958 the 
__________permitted the _________military fortifications and self-government in some French cities.  This political independence of the Huguenots was destroyed by 

.

4. Name the changes made by the Treaty of Westphalia that did not concern transfer of territory from one state to another: (a) ____________, 


(b) _____________, (c) _____________, and (d)______________.

5. Louis XIV claimed authority by the _______________, the theory that the king is this representative or God and, therefore, responsible for Him.  Thus, Louis could say_______________, and make his residence at the center of power in France.

6. Louis XIV improved his army by letting _____________promote men on the basis of merit and by having _____________________maintain strict discipline.

7. For over 300 years the _______________dynasty ruled Russia.  The rulers of Russia were known as ______________.  Russia was almost an entirely landlocked nation, and _____________defeated Sweden to gain the new capital of St. Petersburg as a port on the____________________.

8. In 1772, the first partition of Poland was carried out by _______________, 
_________________, and ______________________.

9. In Prussia the 

 were the ruling family, and the _______________ruled in Austria.  In 1740, _____________Ascended the Austrian throne, and came to power in Prussia.

10. In the Pragmatic Sanction, European rulers agreed___________________.

 SEQ CHAPTER \h \r 1UNIT 3
B #4 - ACTIVITY 3

ANSWER KEY
1. England; France, Spain; Monarchs; Absolute

2. Jews; Moors

3. Edict of Nantes; Huguenots; Riuchelius

4. (a) Calvinists a legal religion; (b) Netherlands and Switzerland - independent; (c) thirty small German state-independent; (d) German princes right to approve all taxes.

5. Devine right; I am the state; Versailles

6. Louvois; Martinet

7. Romanov; Czars; Peter the Great; Baltic

8. Austria; Prussia; Russia

9. Hohenzollern; Hapsburg; Marie Theresa; Frederick II

10. Honor boundaries of Austria

B  #1:
The Scientific Revolution and the Enlightenment brought about changes in life in Western Europe.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Developments in science

2. Philosophers

3. Impact of the Enlightenment

ACTIVITIES:
1. New Ideas on Government:  Analyzing Information

2. Achievements of the Scientific Revolution

STATE FRAMEWORKS:
	SMR.1.WH.6
	Explain notable contributions made by individuals during the Scientific Revolution (e.g., Copernicus, Newton, Galileo, Bacon)



	SMR.1.WH.7
	Explain notable contributions made by individuals during the Enlightenment (e.g., Locke, Voltaire, Rousseau, Montesquieu)



	SMR.2.WH.2
	Investigate the changing roles of women using primary and secondary sources



	SMR.2.WH.5
	Evaluate the effect of the Renaissance on subsequent events in Europe: 

· Reformation

· exploration

· Enlightenment

· Scientific Revolution




UNIT 3
B #1 - ACTIVITY 1
NEW IDEAS ON GOVERNMENT: ANALYZING INFORMATION

Read the following passages expressing the ideas of Enlightenment philosophers.  Then answer the questions below.  Read textbook for background.

Rousseau:
Man is born free, yet everywhere he is in chains.

The government is created by a contract among the people and receives its powers from them.

The government exists to serve the people and when it no longer does so the people may change it.

Locke:
All men have certain natural rights: the right to life, liberty, and property.

The purpose of government is to protect these rights.  If  it fails to do so the people may set up a new government.

Voltaire:
It is to him who masters our minds by the force of truth, not those




 who enslave men by violence . . . that we owe our reverence.




Popular government is in itself, therefore, less [unjust], less [hated] than despotic power.

Montesquieu:
There is no liberty if the judicial power is not separated from




 the legislative and executive branches.

1. According to the theories of Locke and Rousseau, how did government originate?










2. According to them, what is the purpose of government?  














3. What can the people do if the government does not fulfill its function?

4. How does this theory compare with the divine right theory of government?

5. What is Voltaire’s attitude toward government? 




6. What kind of government would Voltaire like to see? 



7. What would be Montesquieu’s opinion of the French government under Louis XIV? 









UNIT 3
B #1 - ACTIVITY 1

ANSWER KEY

This worksheet includes quotations from Enlightenment philosophers.  Write definition of the term Enlightenment on the chalkboard.  Be sure students understand its meaning.  Have a volunteer read each quotation aloud.

Encourage students to offer explanations of what each quotation means.  You may wish to do this worksheet orally, using it as a basis for discussion.

To extend the exercise, have students discuss what aspects of the United States government reflect the influence of these philosophers.

1. By a social contract-an agreement among people

2. To serve the people and protect their rights

3. They have the right to overthrow it

4. According to divine right theory, the monarch rules through the will of God, not the consent of the people.

5. That a government which rules by force does not deserve loyalty

6. Government with the consent of the governed

7. That there is no liberty under Louis XIV’s government because there is no separation of powers.

UNIT 3
B #1 - ACTIVITY 2

ACHIEVEMENTS OF THE SCIENTIFIC REVOLUTION

	SCIENTIST
	ACHIEVEMENTS

	Francis Bacon
	

	Copernicus
	

	Kepler
	

	Galileo
	

	Newton
	

	Napier
	

	Descartes
	

	Fahrenheit
	

	Boyle
	

	Cavendish
	

	Priestley
	

	Lavoisier
	

	Gilbert
	

	Franklin
	

	Paraceisus
	

	Vesalius
	

	Harvey
	


UNIT 3
B #1 - ACTIVITY 2

ANSWER KEY

	SCIENTIST
	ACHIEVEMENTS

	Francis Bacon
	Urged scientists to draw conclusions from methodical experiments and observations.

	Copernicus
	Developed the heliocentric theory.

	Kepler
	Formulated three laws of planetary motion which reinforced the heliocentric theory.

	Galileo
	The “father of modern experimentation”; made important contributions to physics; upheld the heliocentric theory.

	Newton
	Formulated law of gravitation; invented the reflecting telescope; invented calculus.

	Napier
	Invented logarithms.

	Descartes
	Invented analytic geometry.

	Fahrenheit
	Made the first mercury thermometer.

	Boyle
	First to practice scientific method in chemistry; attacked the theory of four elements and defined an element.

	Cavendish
	Proved that water was not an element.

	Priestley
	Discovered oxygen; produced the chemical substances of ammonia and carbon monoxide.

	Lavoisier
	Investigated the relation between fire and oxygen.

	Gilbert
	Described the earth as a huge magnet; investigated static electricity; coined the word electric.

	Franklin
	Proved that lightening was identical with static electricity.

	Paraceisus
	Applied chemistry to medicine; urged experimentation other than reliance on old remedies.

	Vesalius
	Published the first accurate description of anatomy.

	Harvey
	Explained blood circulation in the human body.


 SEQ CHAPTER \h \r 1B # 2:  Political unrest in England, North America, and France led to revolution.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. The English Civil War
2. The American Revolution

3. The French Revolution

ACTIVITIES:
1. Clashes Between King and Parliament

2. Demand for Reform

3. Storming the Bastille:  Analyzing a Primary Source
4. Time Line for Revolutions

MCO:
Have students use primary and secondary sources to research a 



historical event from multiple perspectives.  Use primary and 



secondary sources.  Check the credibility of those sources.

MCO:
Have students discuss how they respond to change.  Brainstorm with 


students how and why individuals and groups respond to change in 


particular ways on the basis of their perceptions, values, and beliefs.
STATE FRAMEWORKS:
	CC.3.WH.4
	Analyze the causes of the 18th and 19th century revolutions (e.g., liberalism, nationalism, imperialism)



	CC.4.WH.4
	Analyze the effect of revolution on the creation of independent nation-states (e.g., American Revolution, French Revolution, unification of Germany, unification of Italy, and Latin American independence movements)

	CC.4.WH.5
	Summarize the consequences of the Napoleonic Wars (e.g., the Louisiana Purchase, the Congress of Vienna)

	PG.9.WH.6
	Describe the political ideologies of the 18th and 19th century revolutions using primary and secondary documents 

(e.g., American, French, and Latin American revolutions)




UNIT 3
B #2 - ACTIVITY 1

CLASHES BETWEEN KING AND PARLIAMENT: RELATING CAUSE AND EFFECT

Four developments related to the history of England between the early 1500s and 1660 are given in Part I.  Describe the cause or causes of each development.  In Part II, describe the long-range effect of the developments in Part I.

Part I
1. The relationship between Parliament and the Tudor monarchs Henry VIII and Elizabeth I was generally a good one.  


Causes:











2. Under James I, the relationship between the monarchy and Parliament grew worse.

Causes:











3. Conflict between Charles I and Parliament led to civil war and abolition of the monarchy.

Causes:











4. After the death of Cromwell, the monarchy was restored.

Causes:










Part II
Describe the long-range effects of the developments listed in Part I.

UNIT 3
B  #2 - ACTIVITY 1

ANSWER KEY

Part I

1. Both monarchs understood the need to have a good relationship with Parliament.  Elizabeth lived simply and did not ask Parliament for money too often.  She made special efforts not to offend Parliament.

2. James I believed in the divine right of kings and hence thought that he was superior to Parliament.  James often demanded money from Parliament and dismissed it if it would not give him the money.  James persecuted Puritans, who had influence in Parliament.  Parliament disapproved of the king’s friendship with Spain.

3. Charles believed in the divine right of kings and dismissed Parliament if it would not give him money.  He ruled for 11 years without calling a Parliament.  Charles and his advisers followed policies unpopular with Parliament, such as persecuting Puritans and suppressing opposition through special courts.

4. Cromwell’s government became unpopular, in part because of the strict Puritan rule he had imposed.  When he died, Parliament reconvened and restored the monarchy.

Part II

The developments led to a gradual decrease in power of the monarchy and an increase in the power of Parliament as Parliament took steps to prevent monarchs from abusing the power.

UNIT 3
B  # 2 - ACTIVITY 2

DEMAND FOR REFORM: ANALYZING PRIMARY DOCUMENTS

	Before the Estates General met in May 1789, local meetings of each estate drew up cahiers (kah YAYZ), or notebooks, of grievances and demands for reform.  Following are examples of the demands.  Read them carefully and answer the questions that follow.


The power of making laws resides in the king and the nation.

The nation, being too numerous for a personal exercise of this right, has confided its trust to representatives freely chosen from all classes of citizens.  These representatives constitute the national assembly.

All members of the municipal assemblies of towns and villages shall be elected.

All offices and positions, civil, ecclesiastical, and military, shall be open to all orders.

The three functions, legislative, executive, and judicial, shall be separated and carefully distinguished.

All property shall be inviolable and sacred . . .No one shall be deprived thereof except for public interest, and he then shall be compensated without delay, and at the highest possible price.

The jury system shall be introduced in all criminal cases, and in civil cases for the determination of fact, in all the courts of the realm.

All distinctions in penalties shall be abolished; and crimes committed by citizens of the different orders shall be punished according to the same forms of law and in the same manner.

All taxes on real and personal property shall be levied equally on all the goods of ecclesiastics, nobles, and commoners . . . and all privileges which are really subsidies shall be wiped out.

Freedom should be granted also to the press, which should however be subjected, by means of strict regulations, to the principles of religion, morality, and public decency.

Feudal dues exacted from those holding fiefs should be abolished, along with all regulations which exclude members of the lower estate from positions, offices, and ranks which have hitherto been bestowed on nobles either for life or hereditarily.

All relics of serfdom, agrarian or personal, still remaining in certain provinces, shall be abolished.

1. Which of the demands were met at least in part by the National Assembly on August 4, 1789?

2. Which of the demands were met at least in part by the Declaration of the Rights of Man adopted on August, 1789?

3. Which of the demands were met at least in part by the Constitution of 1791?

4. Which of the demands were probably most important to members of the Third Estate?  Why?  










UNIT 3
B  #2 - ACTIVITY 2

ANSWER KEY

1. 4, 9, 11, 12

2. 2, 6, 8, 10

3. 1, 2, 3, 5, 7, 8, 9, 11, 12

4. Answers will vary.  Possible answers are 4,8,9,11, and 12.  Students might point out that peasants made up the largest part of the Third Estate and that they should have been directly affected by the abolition of feudalism.

UNIT 3
B #2 - ACTIVITY 3

STORMING THE BASTILLE: ANALYZING A PRIMARY SOURCE

Read the following passage, an eyewitness account of the fall of the Bastille, and then answer the questions below.


Veteran armies ... have never performed greater prodigies [feats] of valor than this leaderless multitude of persons belonging to every class, workmen of all trades who, mostly ill-equipped and unused to arms, boldly affronted the fire from the ramparts and seemed to mock the thunderbolts the enemy hurled at them ...


The attackers, having demolished the first drawbridge and brought their guns into position against the second, could not fail to capture the fort ...


... One of the [soldiers] opened the gate behind the drawbridge and asked what we wanted.  “The surrender of the Bastille,” was the answer, on which he let us in.  At the same time the besiegers lowered the great bridge ...


Those who came in first treated the conquered enemy humanely and embraced the staff officers to show there was no ill-feeling.  But a few soldiers posted on the platforms and unaware that the fortress had surrendered discharged their muskets, whereupon the people, transformed with rage, threw themselves on the {soldiers] ...


... Several ... [individuals] contended for the bonor of having arrested the Marquis de Launay [the governor of the Bastille] ... and a few others undertook to guard him and succeeded in getting him out of the Bastille, thought he was roughly handled by the people, who were calling for his death ...


But the fury of the crowd continued to increase and their blind wrath did not spare de Launay’s escort ... Exhausted by his efforts to defend his prisoner ... he had to separate from M. DeLaunay ... Hardly had he sat down when, looking after the procession, he saw the head of m. de Launay stuck on the point of a pike ... The people, fearing that their victim might be snatched away from them, hastened to cut his throat on the steps of the Hotel de Ville [City Hall] ...


In the intoxication [excitement] of victory the unfortunate inmates of the dungeons of the Bastille had been forgotten.  All the keys had been carried off in triumph and it was necessary to force the doors of the cells.  Seven prisoners were found ...

Questions
1. What kinds of people stormed the Bastille?  





2. What turned the mob from fairly reasonable to fierce?  




3. Why do you think people completed with one another to arrest the Marquis de Launay?  










4. According to your textbook, why was the Bastille attacked?  



5. What significance did the attack on the Bastille have as a symbol?  


UNIT 3
B  #2 - ACTIVITY 3

ANSWER KEY

This exercise gives students a chance to read a first-hand account of the storming of the Bastille.  The answers to the questions are based on fact and inference.  To extend understanding of the event, you may want to have students discuss what they would consider the characteristics of a mob.

1. People of all classes

2. The soldiers, unaware that the fort had surrendered, fired on the mob.

3. Since he was in charge of the Bastille, a certain prestige would be associated with taking him prisoner.

4. To obtain weapons

5. It represented the Old Regime and everything the people hated about it.  To capture the Bastille was a symbol of independence and freedom from oppression.

UNIT 3
B #2 - ACTIVITY 4

TIME LINE OF REVOLUTIONS
Each of the events listed below took place during one of the periods labeled A, B, C, D, or E, on the time line.  Write the letter of the correct period in the space before the event.

1. _____
Napoleon’s army invaded Russia.

2. _____
The Americans won a decisive battle against the British at Yorktown.
3. _____
Louis XVI became King of France.

4. _____
The British defeated a combined French and Spanish fleet at the 
Battle of Trafalgar.

5. _____
The National Convention suppressed all opposition with the Reign of 
Terror.

6. _____
Great Britain passed a series of laws known as the Intolerable Acts.

7. _____
Napoleon seized power form the Directory.

8. _____
The French Estates-General met for the first time in almost 200 years.

9. _____
Louis XVI tried to flee from France.

10. _____
The Treaty of Paris, recognizing American Independence, was signed.

11. _____
The French armies were defeated at Waterloo.

12. _____
The United States Constitution was ratified.

13. _____
Napoleon was crowned emperor of France.

14. _____
Delegates to the Second Continental Congress adopted the 
Declaration of Independence.

UNIT 3
B #2 - ACTIVITY 4

TIME LINE OF REVOLUTIONS
ANSWER KEY
1. E

2. B

3. A

4. D

5. C

6. A

7. C

8. B

9. C

10. B

11. E

12. B

13. D

14. A

 SEQ CHAPTER \h \r 1B  #3:  Napoleon Bonaparte challenged the conservative order in Europe and gave rise to nationalism.

 SEQ CHAPTER \h \r 1COMPONENTS:

1. Napoleonic Wars

2. Congress of Vienna

3. Nationalism

A. Italy

B. Germany

C. Eastern Europe

ACTIVITIES:

1. The French Revolution and Napoleon

2. The Revolution of 1848:  Analyzing a Primary Source

3. Revolts in Other Parts of Europe

STATE FRAMEWORKS:
	PG.9.WH.6
	Describe the political ideologies of the 18th and 19th century revolutions using primary and secondary documents 

(e.g., American, French, and Latin American revolutions)



	CC.3.WH.4
	Analyze the causes of the 18th and 19th century revolutions (e.g., liberalism, nationalism, imperialism)



	CC.4.WH.5
	Summarize the consequences of the Napoleonic Wars (e.g., the Louisiana Purchase, the Congress of Vienna)


UNIT 3
B   #3 - ACTIVITY 1
THE FRENCH REVOLUTION AND NAPOLEON
The following extract describes one of Napoleon’s hopes for Europe.  Read it carefully.  Then answer the questions.
There are in Europe more than thirty million Frenchmen, fifteen million Italians, thirty million Germans . . .Out of each of these peoples, I wanted to make a united national whole . . .That would have supplied the best chance of establishing a general unity of laws; a unity of principles and thoughts and feelings, of outlooks and interests. . .Then it would have been possible to think of founding the United States of Europe after the model of the United States of America. . .What perspectives of strength, greatness, and prosperity this opens up!        For France, unity has been wrought [achieved]; in Spain, it has proven unattainable; to establish the Italian nation, I should have needed twenty years; to make the Germans a nation would have required still more patience, and all I could do was to simplify their monstrous constitution.  At the same time, I wanted to pave the way for the unification of the great interests of Europe, just as I had unified the parties in France . . .                                 The transient [short-lived] mutterings of the people troubled me little; they would have been reconciled to me by the results . . .Europe would soon have become one nation, and any who traveled in it would always have been in a common fatherland. . .Sooner or later, this union will be brought about by the force of events.  The first impetus has been given; and, after the fall and disappearance of my system, it seems to me that the only way in which an equilibrium [balance] can be achieved in Europe is through a league of nations.
Questions
1. What was Napoleon’s hope for each of the different countries of Europe? 

2. What did he hope his goal would accomplish? 
3. What did Napoleon want to establish in Europe? 

4. What country did Napoleon look on as his model?  




4. Where did Napoleon believe unity had been achieved? Why? 









 

5. What did Napoleon mean when he said people would be “reconciled to me by the result”? 










UNIT 3
B #3 - ACTIVITY 1
ANSWER KEY

1. That each would become a united, national whole.

2. It would set up common laws and create a unity of purpose, thought, and feeling.

3. United States of Europe

4. United States of America

5. In France, he had unified the parties there.

6. They would be so pleased with the result they would forget their original complaints.

UNIT 3
B # 3 - ACTIVITY 2
THE REVOLUTION OF 1848: ANALYZING A PRIMARY SOURCE

The following analysis of the causes of the 1848 revolution in France is by Alexis de Tocqueville.  Tocqueville was a French historian active in French politics at the time.  Read the analysis carefully and answer the questions that follow.
     The Revolution of February, in common with all other great events of this class, sprang from general causes fertilized by accidents. . .

     The industrial revolution . . . turned Paris into the principal manufacturing city of France, and attracted within its walls an entire new population of workmen . . . the economical and political theories which strove to prove that human misery was the work of laws and not of Providence, and that poverty could be suppressed by changing the condition of society: the contempt into which the governing class, and especially the men who led it, had fallen . . .And lastly, the mobility of all things, institutions, ideas, men and customs . . . These were the general causes without which the Revolution of February would have been impossible.  The principal accidents which led to it were the passions of the dynastic Opposition, which brought about a riot . . .And above it all, the senile imbecility of King Louis Philippe, his weakness, which no one could have foreseen, and which still remains almost incredible.

Questions:

1.  According to Tocqueville, how did the Industrial Revolution contribute to the 1848 revolution in France?  







2.  What underlying causes of the revolution does Tocqueville identify?

3.  What was the main “accident” that Tocqueville thinks contributed to the revolution? 











4.  Which of the causes noted by Tocqueville do you think were most important?  Why? 









UNIT 3

B  # 3 - ACTIVITY 2
ANSWER KEY

1. It made Paris a manufacturing city and attracted many workers who were inflamed by the effects of the Industrial Revolution.

2. Envy; theories stating that misery was not the work of fate and that society could eliminate poverty; lack of respect for the government; and changes in institutions and customs.

3. The weakness of Louis Philippe.

4. Accept all answers that are supported by sound arguments.

UNIT 3
B  #3 - ACTIVITY 3
REVOLTS IN OTHER PARTS OF EUROPE: USING FACTS AND INFERENCES

The following sentences relate to Revolts in other parts of Europe.  Fill in the blanks with facts or inferences based on information in your text.
1. Belgium

a. In the early 1800's Belgium was part of 




b. Belgians did not want to be part of that nation because 

2.
Poland
a. In the early 1800's Poland was part of 




b. Two factors that contributed to the failure of the Polish revolt were 











c. The Russian response to the Polish revolt was influenced by the philosophy of 








3.
Vienna


a.
In March 1848 demonstrators in Vienna demanded _________________,_________________________ and ______________________________.



b.
The emperor responded by 








c.
When the government crushed the revolution in October 1848 it was motivated by the philosophy of 


.

4.
Hungary



a.
The Magyars were led by  _____________________________.
b. Two philosophies that encouraged the revolt in Hungary were




___________________and____________________________.

c. 
In August 1849 the revolt was 




.
5.  
Italy


a.
Revolts took place in many areas of Italy in 1848 including 








, 



, and








.



b.
The main leader of the unification movement in Italy was __________________.



c.
The desire for unification was motivated primarily by feelings of 




.

6.  Prussia



a.
Frederick William IV responded to the riot in Berlin in March 

1848 by 







.



b.
In November, 1848 Frederick William took two actions.  He:__________________________________________ and __________________________________.
c. Universal male suffrage and elected legislature were major goals of the 



 movement of Germany. 
UNIT 3

B #3 - ACTIVITY 3





ANSWER KEY

1.
(a)
the Netherlands

(b) they had a different culture, language, and religion than the rest of the population.

(c) nationalism

2. (a)
Russia

(b) disunity and lack of support from Britain and France

(c) conservatism

3. (a)
a constitution, an end to feudalism, the removal of Metternich from power

(b) dismissing Metternich

(c) conservatism

4.       (a)
Louis Kossuth

(b) nationalism, liberalism

(c) crushed by the Russian army

5.       (a)
Venetia, Lombardy, Sicily

(b) Guiseppe Mazzini

(c) nationalism

6.       (a)
promising reform


(b)      dissolved the National Assembly and sent troops into Berlin



liberal

UNIT 3 - TEST

THE EARLY MODERN WORLD
1. (B #1) The Renaissance began in

a. The Holy Roman Empire

b. northern Europe

c. Italian city-states

d. France

2. (B #1) Which of the following developments in the twelfth and thirteenth centuries gave rise to forces that resulted in the renaissance?

a. Increased commerce and the revival of money economy

b. the rise of self-governing communities

c. the emergence of a new middle class in towns

d. all of the above

3. (B #1) The Renaissance movement that grew out of the study of classical literature, history, and philosophy was known as:

a. the Reformation

b. Humanism

c. Calvinism

d. the Great Schism

4. (B #1) In the early 1500s many people criticized the Church for:

a. announcing a new Crusade to the Holy Land

b. hiring Michelangelo to decorate St. Peter’s Cathedral

c. being too concerned with worldly power and riches

d. refusing to sell indulgences

5. (B #2) The person who translated the Bible into German and who began the Protestant Reformation was:

a. John Calvin

b. Ignatius of Loyola

c. Martin Luther

d. Henry IV of the Holy Roman Empire

6. (B #2) John Calvin believed that men and women obtained salvation through:

a. good works

b. good works and faith

c. faith alone

d. predestination

7. (B #3) The country that first led the way in voyages of exploration in the fifteenth century was:

a. Spain

b. Holland

c. Portugal

d. England



     8.  (B #3) Read the following excerpt from a writing by historian Trevor Cairns describing early navigation methods, then answer the question that follows.

 SEQ CHAPTER \h \r 1A piece of wood was thrown from the ship into the sea, with a thin rope attached to it.  As the ship sailed on, the wood remained bobbing in the water at about the same place; the rope unwound as the ship sailed by and away from the wood.  By leaving the wood, or “log” as English sailors called it, in the water for a minute .... the seaman would know how far the ship had traveled in that time, and so work out how far it traveled in an hour ... [i]f a knot were tied in the rope every one-sixtieth of a mile, all a sailor has to do was count the knots as he pulled in the rope, and he would know how many miles per hour his ship was traveling.
     9.   SEQ CHAPTER \h \r 1Based upon the above excerpt, we can conclude:

a. the speed of a ship was measured using the term knots.

b. that knots are an accurate way to measure distance.

c. English sailors concluded that knot is equal to one mile.

d. all of the above.

10.  (B #3) Probably the most important motive for exploration was:

a. fanatical religious rivalry with the Muslims

b. desire to gain fame and noble titles

c. the thrill of adventure

d. the mania for gold, treasure, and other riches

  11.  (B #3) According to mercantilism, a nation would be well off it:

a. spent more than it earned

b. did not have to manufacture goods

c. was dependent on more powerful nations

d. could accumulate a great deal of gold and silver

12.   (B #4) In the late 1600s Catherine the great, Frederick the Great, and Maria Theresa divided up:

a. the Ottoman Empire

b. Poland

c. the Holy Roman Empire

d. Sweden

13.
(B #4) “[It] is not a state which possesses an army, but an army which possesses a state.”


Which of the following nations is described by this quite?

a. Prussia

b. Austria

c. Poland

d. Ireland

14.
(B #4) Philip II’s belief that authority to rule comes directly from God reflected the concept of :

a. absolute monarchy

b. divine right

c. limited monarchy

d. balance of power

15.
(B #4) Cardinal Richelieu’s principle aim was to:

a. make the Catholic Church supreme in France

b. gain control of the English colonies in America

c. strengthen the power of French monarchy

d. get rid of the Huguenots

16.
(B #5) The scientific method is based on:

a. Aristotle system of logic.

b. Experimentation and observation

c. The teachings of Ptolemy

d. Faith in the ability of the scientist

17.
(B #5) Copernicus challenged the traditional view of the universe by                        claiming that

a.  The earth revolves around the sun
b.  The earth stands still

c.  The moon, planets, and stars are perfect, unchanging bodies

e. Everybody in the universe revolves around the earth in perfect circles

18.
(B #5) During the Enlightenment, philosophers believed that

a.  The ancient Romans had the best form of government

b.  Mathematics could be used to solve all human problems 

c.   People gave up their natural rights to their rulers

d.  The use of science and reason would lead to human progress

19.
(B #5) Montesquieu admired the English form of government because he           thought

a.  Power was divided among three branches of government

b.  Parliament held most power

c.  A written contract existed between the monarch and the English people

d.  An absolute monarch should rule

20.
(B #6)The English civil war was caused in large part by

a.  The wars of religion in Europe

b.  Cromwell’s desire to rule England

c.  Charles I’s arbitrary rule

d.  Parliament’s decision to try the king for treason

21.
(B #6) The most serious economic problem facing the French government in           the 1700's was that

a.  Farmers did not produce enough food

b.  The government had borrowed huge sums of money

c.   France had very little trade and industry

d.   the middle class was excused from paying taxes

22.
(B #6) According to the time line above, Oliver Cromwell became head of England during the same time that:

a.  Louis XIV ruled France

b.  Philip II ruled Spain

c.  Frederick II ruled Prussia

d.  Catherine the Great ruled Russia

23.
(B #6) With which of these issues was the Tennis Court Oath chiefly concerned?

                a.  Making a constitution for France

b.  War on Austria and Prussia

c.  Destruction of feudalism

d.  Formation of the National Assembly

24.
(B #7) Napoleon gained power in France in 1799 by:

a.  Promising to invade Russia

b.  Overthrowing the Directory

                c.  Winning the battle of the Nile

d.   Executing Robespierre

25.
(B #7) How did the Napoleonic Code reflect Enlightenment principles?

a.  It guaranteed the equality of all citizens before the law.

b.  It guaranteed women equal rights.

c.  It valued individual rights above all else.

d.  It valued the security of the state over individual liberty.

26.
(B #7) The result of Napoleon’s invasion of Russia was:

a.  The death of Napoleon

b.  Russia defeated France at Borodino

c.  Troops from conquered countries refused to fight for Napoleon

d.  The French army was forced to retreat

27.
(B #7) Leaders at the Congress of Vienna wanted to:

a.  Restore Napoleon to power

b.  Preserve the changes made during the French Revolution

c.  Make France the dominant power in Europe

d.  Restore the traditional political and social order of Europe

28.
(B #7) The Romantic movement in art and literature was a reaction against:

a.   Socialism

                b.  Nationalism

                c.  The Enlightenment

d.  The French Revolution

UNIT 3 - TEST

ANSWER KEY

1.
c

2.
d

3.
b

4.
c

5.
c

6.
d

7.
c

8.
a

9.
d

10.
d

11.
b

12.
a

13.
b

14.
c

15.
b
16.
a
17.
d
18.
a
19.
c
20.
b
21.
a
22.
a
23.
b
24.
a
25.
d
26.
d
27.
d
28.
c
 SEQ CHAPTER \h \r 1UNIT 4
An Age of European Imperialism (1800 to 1914)
Objective:
The student will understand the resulting political, social, economic, and religious changes that occurred in the World due to the Industrial Revolution and the Growth of Imperialism.
The student should master the following benchmarks:
1. Industrial Revolution began in Great Britain and spread to other countries   radically changing patterns of life.

2.  Mass Society and Democracy developed through the growth of Industrial Prosperity and Development of Modern Consciousness.

3.  Imperialism throughout Asia, India, Africa and Latin America led to increased trade and some loss of Cultural Identity.

4.  Changes in East Asia included Revolution in China and the Rise of Modern Japan.


Unit 4
B #1:
Industrialized nations exerted their control over other parts of the world.   

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Methods and motives for Imperialism

2. African Imperialism

3. Imperialism in the Far East

4. Imperialism in Latin America

ACTIVITIES:
1. Identifying Important Figures – China and Japan

MCO:
Have students brainstorm a list of scarce resources in the United 


States.  Have them construct visual identifying patterns of 



distribution of scarce resources.

MCO: 
Discuss limited natural resources with students.  Have students 



identify a limited natural resource.  Ask students to explain how past 


practice has 
affected supply and prices today.
STATE FRAMEWORKS:

	ET.7.WH.6
	Investigate the role 19th century imperialism played in creating spheres of influence and colonization (e.g., partition of Africa, East Asia, India, Latin America)



	PG.9.WH.4
	Investigate the origin and development of the imperial state:

· Africa

· Asia

· Europe

· Middle East



	PG.9.WH.8
	Examine the political theories of socialism, communism, and fascism



	ET.7.WH.5
	Describe the four factors of production necessary to foster an industrial revolution:

· natural resources

· human resources

· capital resources

· entrepreneurship



	ET.7.WH.6
	Investigate the role 19th century imperialism played in creating spheres of influence and colonization (e.g., partition of Africa, East Asia, India, Latin America)



	ET.7.WH.7
	Compare and contrast the economic elements of capitalism, socialism, and communism




 SEQ CHAPTER \h \r 1UNIT 4
B #1 - ACTIVITY 1

CHINA AND JAPAN: IDENTIFYING IMPORTANT FIGURES

Use the clues to write the correct names in the spaces provided.  Once the correct names are filled in the letters in the center column will spell a word.
1.  British emissary who requested a change in Chinese trading restrictions in 1793.

2. Meiji emperor.

3. The _______________Empress had the real power in China in the mid-         nineteenth century.

4. American emissary who helped end the Japanese policy of isolation.

5. Rebel society dedicated to driving all foreigners out of China.

6. Scholar-official who was leader in westernizing China.

7. First president of Chinese republic: he wanted to restore the empire with       himself as emperor.

8. Nephew of Tzu-hse: he initiated the hundred Days’ Reform.

9. Established a nationalist republican government in China in 1912.

10. Radical Chinese reformer who suggested changes in basic institutions in the late 1800s.

11. Japanese leader Ito ______________studied various forms of European         government, then helped write a new constitution for Japan during the 1880s.

13. Chinese rebellion of the mid-1800s.

UNIT 4
B #1 - ACTIVITY 2

ANSWER KEY

1. McCartney

2. Mutsuhito

3. Dowager

4. Perry

5. Boxers

6. Li Hung-Chang

7. Yuan Shih-Kai

8. K’uang-Hsu

9. Sun Yat-Sen

10. K’ang Yu-Wei

11. Hirobumi

12. Taiping

13. Modernization

B #2:
Industrialized Revolution began in Great Britain and spread to other countries radically changing patterns of life.
 SEQ CHAPTER \h \r 1COMPONENTS:
1.  Agricultural Revolution
2.  Technological Revolution
3.   Revolution I the arts and philosophy 


A. Romanticism, Realism, Impressionism


B. Socialism and Marxism
ACTIVITIES:
1.   Industrial Revolution in Britain:  Relating Cause and Effect
2.   Industrial Revolution:  Relating Cause and Effect

3.  Factory Conditions:  Using Conflicting Sources

4.  Extending Democracy:  Using Conflicting Opinions

5.  Economic Theories:  Inferring

MCO:
Have students brainstorm a list of scarce resources in the United 


States.  Have them construct visual identifying patterns of 



distribution of scarce resources.

MCO: 
Discuss limited natural resources with students.  Have students 



identify a limited natural resource.  Ask students to explain how past 


practice has 
affected supply and prices today.
STATE FRAMEWORKS:

	ET.7.WH.6
	Investigate the role 19th century imperialism played in creating spheres of influence and colonization (e.g., partition of Africa, East Asia, India, Latin America)



	PG.9.WH.4
	Investigate the origin and development of the imperial state:

· Africa

· Asia

· Europe

· Middle East



	PG.9.WH.8
	Examine the political theories of socialism, communism, and fascism



	ET.7.WH.5
	Describe the four factors of production necessary to foster an industrial revolution:

· natural resources

· human resources

· capital resources

· entrepreneurship



	ET.7.WH.6
	Investigate the role 19th century imperialism played in creating spheres of influence and colonization (e.g., partition of Africa, East Asia, India, Latin America)



	ET.7.WH.7
	Compare and contrast the economic elements of capitalism, socialism, and communism




UNIT 4
B #2 - ACTIVITY 1

INDUSTRIAL REVOLUTION IN BRITAIN: 

RELATING CAUSE AND EFFECT

Following are nine developments related to the Industrial Revolution in Britain.  Describe how each development contributed to the beginning of the Industrial Revolution.
1. In the 1700s, farmers discovered that crop rotation and planting seeds in rows increased food production.  







2. The enclosure movement spread rapidly in the 1700s 




3. In the 1800s, mechanical reapers and thrashers began to replace traditional methods of harvesting crops.  








4. In 1755, John Kay invented the flying shuttle.  





5. In the 1760s, James Watt developed an efficient steam 




6. In the 1780s, Henry Cort developed a puddling process for iron 


7. In the 1850s, Henry Bessemer developed an improved technique for making steel












8. In 1829, George Stephenson developed the first steam-powered locomotive.

9. British merchants had been making huge profits in the tobacco, sugar, tea, and slave trade since the 1500s.  







UNIT 4
B #2 - ACTIVITY 1

ANSWER KEY
1. The growth in population that resulted from the increase in food production led to greater demand for manufactured products.  More efficient farming methods also freed people to move to cities and work in factories.

2. The enclosure movement forced many small farmers off the land so the size of the labor force increased.

3. Mechanical reapers and threshers increased food production, which, in turn, led to an increase in population, a greater number of factory workers, and a larger market for manufactured goods.

4. The flying shuttle speeded up the weaving process and helped to make Britain a leading producer of textiles.

5. The improved steam engine was used to power equipment in textile mills and coal mines, thus increasing production in the textile and coal industries.  Increased production stimulated demand for coal and iron.

6. The pudding process made iron stronger and less likely to crack.  This improved iron production.  Iron was used for making many machines during the Industrial Revolution.

7. Henry Bessemer’s technique made steel stronger and more workable.  It also made steel production easier and less expensive.

8. The steam-powered locomotive made railroad transportation an efficient way to bring raw materials, factories, and markets together.  The growth of railroads increased demand for coal and steel.

9. Profits from overseas trade provided British entrepreneurs with the capital to invest in new ventures.

B #2 - ACTIVITY 2
INDUSTRIAL REVOLUTION: RELATING CAUSE AND EFFECT

The statements in each of the following groups are related by cause and effect.

Write C before each cause and E before each effect.
1.   ___     Small landowners became tenant farmers.

      ___     The enclosure movement restricted the use of open land.

      ___     Small landowners gave up farming and moved into the cities.

2.   ___     Steel became the basic material of our industrial civilization.

      ___     The cost of steel was greatly reduced.

      ___     The Bessemer process for making steel was developed.

3.   ___      Steam-powered machinery was introduced.

      ___     Work was easier to do.

      ___     Skilled workers often found themselves unemployed.

4.   ___     Death rates decreased.

      ___     Fewer people starved.

      ___     People had fewer diseases
 SEQ CHAPTER \h \r 1UNIT 4
B #2 - ACTIVITY 2
ANSWER KEY
1. e


c


e

2. e


e


c

3. c


e


e

4. e


c


c

UNIT 4
B #2 - ACTIVITY 3
FACTORY CONDITIONS: USING CONFLICTING SOURCES

During the Industrial Revolution, there were conflicting views about working conditions in factories.  The first of the following selections is adapted from a book published in 1835 by Andrew Ure, a prominent British scientist.  The second selection is adapted from testimony given to Parliament by Michael Crabtree, a factory worker, in 1832.  Crabtree was questioned by Michael Thomas Sadler, a member of Parliament.  Read both selections and answer the questions that follow.
Andrew Ure:
Of all the common prejudices that exist with respect to factory labor, none is more unfounded than the one that holds the work to be difficult.  In an establishment for spinning or weaving cotton, all the hard work is performed by the steam engine, which leaves for the attendant no manual labor at all.  The worker has literally nothing to do in general, but occasionally join the thread that breaks or perform other easy tasks.  It is far from being true that work in a factory goes on without interruption.  Thus, children in factories often have much idle time between tasks.  Consequently, if a child remains during twelve hours a day, for nine hours he performs no actual labor.  A spinner told me that during those intervals he had read through several books.

Michael Crabtree:
Sadler: At what age did you first go to work in a factory?
Crabtree: Eight.

Sadler: Will you state the hours of labor when you first went to the factory, in ordinary time?
Crabtree: From 6 in the morning to 8 at night.
Sadler: Were you always there on time?
Crabtree: No.

Sadler: What was the consequence if you had been too late?

Crabtree: I was most severely beaten.
Sadler: Will you state to the Committee whether piecening (joining broken threads) is difficult work for children?
Crabtree: It is very difficult work.  Pieceners are continually running to and fro, and on their feet the whole day.
Sadler: so that the work is not only continual, but it is unceasing to the end?
Crabtree: It is unceasing to the end.
Questions
1. What facts about factory labor in Britain can be learned from these sources? 

2. On what points do Ure and Crabtree disagree? 




3. How might this disagreement be explained? 



 

4. What additional evidence might help to resolve the contradiction between the two points of 










UNIT 4
B #2 - ACTIVITY 3
ANSWER KEY

1. Children worked in the factories.  The workday was at least 12 hours long.

2. Ure and Crabtree disagree about the pace and difficulty of the work performed in factories.  Ure claimed that textile mill employees worked at a leisurely pace.  Crabtree stated that his work was very demanding.

3. Ure might have studied a factory that ran under a relaxed schedule, while Crabtree’s experience could have been in a demanding factory.  Also, Ure and Crabtree may have been referring to different types of jobs.  Finally, Ure might have wanted to show factory life in a favorable light and thus may have exaggerated the leisurely pace of work, while Crabtree’s dissatisfaction with his job may have produced an excessively grim picture of factory life.

4. Reading more of the testimony before Parliament could help resolve the contradiction between the two points of view.  Study of additional documents might reveal additional information.  Also research about Ure, a prominent figure of his day, might provide information about possible bias.
UNIT 4
B #2 - ACTIVITY 4
EXTENDING DEMOCRACY: ANALYZING CONFLICTING OPINIONS

William Gladstone introduced a bill in 1866 to extend the right to vote to working men in the cities.  The bill was met with heated debate in the House of Commons.  Following are selections from the official record of the debate.  The first selection describes a speech by Robert Lowe, a member of the Conservative party.  The second selection describes a speech by Benjamin Disraeli, a member of the Conservative party.  The third selection describes a speech by William Gladstone, a member of the Liberal party.  Review your text, read the selections, and answer the questions that follow.
Robert Lowe:
Mr. Lowe delivered a powerful speech against the Bill.  He pointed out the danger arising from the power of the working classes to unite for the purpose of winning their objectives.  He warned of the ease with which labor unions might be converted into political organizations.  What tremendous power the labor unions would have if workers had the right to vote.  Adopt this bill, and there was no saying where they would stop in the downward direction of democracy.  Democracy would threaten our institutions, even the monarchy itself.
Benjamin Disraeli:

Mr. Disraeli said that extension of the right to vote would result in a Parliament filled with selfish and obscure mediocrities, incapable of anything but mischief, and that mischief would be devised and regulated by the ranging demagogue of the hour.  The question before the House was, not whether the working man should be given the right to vote, but whether the working of the English constitution could be improved.  He urged the house of Commons to devote further study to the issue of voting rights.  He cautioned that in voting for the bill the members of Parliament would act not in the spirit of the British constitution but in the spirit of the constitution of America.

William Gladstone:
Mr. Gladstone praised the qualities of English factory workers who have nobly endured suffering.  The qualities exhibited were the qualities, not of select men here and there, but of the majority.  He said that he could not see what argument could be found against giving the right to vote to such people.   Is there or is there not a steady movement of the laboring classes, and is or is not that movement onwards and upwards?

Questions
1. What arguments does Lowe make against passage of the bill? 


2. What arguments does Disraeli make against passage of the bill? 
 

3. Why does Gladstone urge passage of the bill? 





4. In 1867, Benjamin Disraeli introduced a similar bill in the House of Commons.  Why did he change his position on the issue of extending the vote to working men? 









UNIT 4
B #2 - ACTIVITY 4
ANSWER KEY
1. Lowe feared that labor unions would become too powerful if workers had the right to vote.  He thought that too much democracy would threaten British institutions, including the monarchy.

2. Disraeli thought that extending the right to vote would result in a Parliament filled with selfish and mediocre politicians who would follow any demagogue.  He also argued that extending the vote could undermine the British constitution.

3. Gladstone argued that workers were patient, responsible people who deserved the right to vote.

4. Disraeli decided that extension of the vote to working men was inevitable, and he hoped that the Conservative party would get credit for it and win the votes of the workers.

UNIT 4
B #2 - ACTIVITY 5
ECONOMIC THEORIES: INFERRING
Following are selections from the works of four economic thinkers.  Read the selections and then read the statements that follow.  Circle the numbers of the statements that can be inferred from the selections.
Adam Smith:         Every individual is continually exerting himself to make investments that will work to his advantage.  It is his own advantage, indeed, and not that of society he has in view.  But the study of his own advantage naturally, or rather necessarily, leads him to prefer the investment which is most advantageous to society.
Thomas Malthus: The constant growth in population increases the number of people before the means of subsistence are increased.  As a result, the poor must live much worse.  Wages fall while prices tend to rise.
David Ricardo:     There are natural laws by which wages are regulated and by which the happiness of the greatest part of every community is governed.  Wages should be left to the fair and free competition of the market and should never be controlled by the interference of the legislature.
Karl Marx:           Our program should consist of the following points: 
· abolition of private ownership of land     

· creation of a national bank owned by the government

· Centralization of the means of communication and              

· transportation in the hands of the government
Questions
1. Ricardo opposed laws setting a minimum wage.

2. Landowners would oppose Marx’s program.

3. Malthus had a pessimistic view of the future.

4. Smith and Marx belonged to the same political party.

5. Smith favored strict government regulation of corporations.

6. Ricardo and Marx disagreed about the government’s role in the economy.

7. Malthus believed that the Agricultural Revolution would end food shortages.

8. Marx condemned the economic system that developed during the Industrial Revolution.

9. Smith believed that economic selfishness would benefit society.

10. Factory owners would welcome the views of Ricardo and Smith.

UNIT 4
B #2 - ACTIVITY 5
ANSWER KEY

Statements 1, 2, 3, 6, 8, 9 and 10 can be inferred.
UNIT 4 - TEST
An Era of European Imperialism (1800 to 1914)
1. (B #1)  Britain took the lead in the Industrial Revolution in part because:

A.  British merchants had large profits to invest

B.  The government imposed restrictions on trade

C.  All social classes were equal

A.  The government provided free food to factory workers

2.  (B #1) Which of the following conditions, during the industrial Revolution, supported Karl Marx’s ideas?

A.  There were a few wealthy business people while the majority of people were poor.

B.   More material goods were available.

C.   People were no longer threatened by famine.

D.   People left the countryside and moved to the cities.

3.  (B #1) What elements made possible the Second Industrial Revolution?
                  A.  Textiles, railroads, iron, coal
                  B.  Steel, chemicals, electricity, petroleum
                  C.  Earth, air, fire, water
                  D.  Concrete, timber, silk, spices


4.   (B #1) Urban populations grew for all of the following reasons EXCEPT
                  A.  More jobs brought people to the cities
                  B.  Improved living conditions helped people survive live close together
                  C.  Medical officers and building inspectors watched for hazards
                  D.  The desire to return to nature

 5.  (B #2) The new wealthy elite in Europe consisted of aristocrats and 
                 A.  The clergy
                 B.  Industrialists, bankers, and merchants
                 C.  Unions

                 D.  Teachers

6. (B #2) The European middle classes tended to believe in the ideals of 
                 A.  Servitude and women’s rights
                 B.  Traditions and classicism
                 C.  Hard worked and etiquette
                 D.  Leisure and religion

7.  (B #2) The Spanish-American war resulted in
                 A.  A humiliating defeat for the United States
                 B.  An important peace conference
                 C.  War with Thailand

                 D.  New territories for the United States

8.  (B #2) All of the following came under France control EXCEPT
                 A.  Vietnam

                 B.  Cambodia

                 C.  Thailand
                 D.  Laos

9.  (B #3) In 1800, the only two societies in Southeast Asia that were under European 
                     rule were under European rule were

                 A.  The Philippines and the Dutch East Indies

                 B.  Singapore and Laos

                 C.  Laos and Thailand
                 D.  Vietnam and Japan

10.  (B #3) Colonial Powers harmed their colonies by 

                A.  Keeping wages low and taxes high

                B.  Building railroads and highways

                C.  Creating an entrepreneurial class

                D.  Allowing some sharing of profits

11.  (B #3) To improve their balance of trade with China, the British sold ____ to the 

                   Chinese

                A.  Porcelain

                B.  Opium

                C.  Tea

                D.  Silk

12.  (B #3) As a result of China losing the first Opium War to Britain, all of the 

                   following happened EXCEPT

                A.  Britain received Hong Kong

                B.  Five ports were opened to British trade

                C.  The British in China accepted Chinese laws

                D.  China paid for the cost of the war

13.   (B #4) In the Treaty of Tianjin, China agreed to

                A.  Legalize trade in opium

                B.  Five ports were opened to British trade

                C.  The British in China accepted Chinese laws

                D.  China paid for the cost of the war

14.  (B #4) The Qing dynasty’s “self-strengthening” reforms included
                A.  Ending trade

                B.  Adopting Western technology

                C.  Moving toward democracy

                D.  Eliminating Confucian ideals

15.  (B #4) The Qing dynasty was weakened by all of the following EXCEPT
                A.  War with Japan

                B.  Disputes with Russia

                C.  Warlord Independence

                D.  A Changing value system

UNIT 4
TEST - ANSWER KEY

1. A

2. B
3. D

4. B

5. C

6. D

7. C

8. A

9. A

10. A

11. B

12. C

13. A

14. B

15. D

ALTERNATIVE ASSESSMENT - UNIT 4
AGE OF REVOLUTIONS - “SEZ YOU” GAME
1. Divide students into 2 teams (A & B).

2. Prepare a list of questions based on the related textbook information.  (You need a lot of questions, at least 2 for the number of players, class of 25, need 50 questions).

3. Flip a coin, or something, to decide which team is to answer a question first.

4. Ask the question to player #1, Team A.

5. The player may answer the question correctly or incorrectly.  Either is O.K. as long as they answer seriously (That eventually becomes difficult!).

6. Player 1 of Team B has to decide if the team A player was correct or incorrect.  If he agrees, he says he agrees.  If he disagrees, he says “Sez You”.  Then he has to give the correct answer.

7. If player 1A bluffs player 1B he gets a point.  If Player 1B answers correctly he gets a point.  This way, each player has a chance to win 1 point personally.  Then give a group score by adding up all points earned by the teams.  Each player gets his points and the team points. 

 SEQ CHAPTER \h \r 1UNIT 5
The Twentieth-Century Crisis (1914 to 1945)
Objective:   The student will understand how civilization was influenced by World War I and World War II.

The student will master the following benchmarks:
1. Conflicting interest led to World War I.

2. Peace settlements left a legacy of uncertainty and anxiety.

3. Totalitarian Regimes Emerged From the Ashes of World War I
4. Axis Aggression led to World War II

5. The Holocaust became the Nazi Solution to the “Jewish Question”
 SEQ CHAPTER \h \r 1

 SEQ CHAPTER \h \r 1B # 1:  Conflicting interest led to World War I, a new kind of war.  

 SEQ CHAPTER \h \r 1COMPONENTS:

1. Imperialism

2. Nationalism

3. Militarism

4. Alliances

5. Fronts of the War



a. 
Western Front

b. Eastern Front/Russian Revolution Impact on Civilization

6.   Military Technology

ACTIVITIES:
1. World War I Battles – Time Line
2. World War I Battles- Completing a Chart

STATE FRAMEWORKS:
	CC.3.WH.5
	Analyze the causes of World War I (e.g., alliances, imperialism, nationalism, militarism) 



	CC.3.WH.8
	Analyze the role extremist groups have played in creating world instability



	CC.4.WH.6
	Summarize the consequences of the Russian Revolution 

(e.g., Russian Civil War, withdrawal from World War I, end of Czarist rule)

	PG.10.WH.2
	Research the formation of alliances in World War I and World War II using available technology 

(e.g., Triple Alliance, Triple Entente, Axis and Allies)




UNIT 5
B #1 - ACTIVITY 1

WORLD WAR I BATTLES: Time Line
DETERMINING CHRONOLOGY
Arrange the following events in correct chronological order, writing 1 before the event first in time, 2 before the event second in time, and so on.

____  Germany declared war on France.               ____  Japan entered the war.

  ____
  Italy entered the war.                                    ____  Germany declared war on 









           Russia.

  ____
  The United States entered the war.      

____  The Austrian archduke was 









          assassinated.

____ Austria presented an ultimatum to                 ____ Great Britain declared              war on Germany.
  ____
  Germany invaded Belgium.           


 ____ Bulgaria entered the war.
UNIT 5
B #1-ACTIVITY 1

ANSWER KEY

Battles Time Lines
Arrange the following events in correct chronological order, writing 1 before the event first in time, 2 before the event second in time, and so on.

___4_  Germany declared war on France.

__7__  Japan entered the war.
___8_  Italy entered the war.



__3__  Germany declared war __10_ The United States entered the war.        

  on Russia.
__2__  Austria presented an ultimatum to Serbia.
__1__  The Austrian archduke __5__  Germany invaded Belgium.



   was assassinated.
__6__  Great Britain Declared war on Germany.
__9__  Bulgaria entered the 









   war.






UNIT 5
B #1 - ACTIVITY 2
WORLD WAR I BATTLES: COMPLETING A CHART

	BATTLE
	DATE
	VICTOR (IF ANY)
	MAJOR EVENTS OR SIGNIFICANCE

	Marne

	
	
	

	Tannenberg

	
	
	

	Gallipoli

	
	
	

	Jutland

	
	
	

	Verdun

	
	
	

	Chateau-Thierry


	
	
	

	St. Mihiel

	
	
	


UNIT 5
B #1 - ACTIVITY 2
ANSWER KEY

	BATTLE
	DATE
	VICTOR (IF ANY)
	MAJOR EVENTS OR SIGNIFICANCE

	Marne

	1914
	Allies
	Ended Germany’s drive for a swift victory.

	Tannenberg

	1914
	Central Powers
	Stopped the Russian advance into Germany

	Gallipoli

	1915
	Central Powers
	Allied attempt to break through the Dardanelles to aid Russia was unsuccessful; campaign lasted eight months; 145,000 Allies killed or wounded



	Jutland

	1916
	
	Only large naval battle of the war; afterward, German navy retired into Baltic Sea



	Verdun

	1916
	
	Example of war of attrition; lasted six months, with little military gain for either side; German casualties 330,000; French 350,000



	Chateau-Thierry


	1918
	Allies
	The Allies stopped the last major German offensive here

	St. Mihiel

	1918
	Allies
	Final Allied push; the German army was forced back to the borders of Germany; peace soon followed




 SEQ CHAPTER \h \r 1B #2:     Peace settlements left a legacy of uncertainty and anxiety.                 

 SEQ CHAPTER \h \r 1COMPONENTS:

1. Treaty of Versailles

2. Problems of the post war world

MCO

Have students brainstorm definitions, question and thoughts sparked 


by the concept interdependence. Have them use tools, research 



methods, interactive technologies to explore and understand 



interdependence.
MCO

Identify a historical event.  Examine the cause and effects from 



multiple perspectives using a graphic organizer.
STATE FRAMEWORKS:

	CC.3.WH.5
	Analyze the causes of World War I (e.g., alliances, imperialism, nationalism, militarism) 



	CC.4.WH.7
	Examine the consequences of World War I and the Treaty of Versailles: 

· changing national boundaries

· advances in military technology

· deterioration of Germany

· the League of Nations


 SEQ CHAPTER \h \r 1B #3:  Totalitarian regimes emerged from the ashes of World War I.

 SEQ CHAPTER \h \r 1COMPONENTS:  
1.   Russia

2.   Italy

3.   Germany

4.   Japan
ACTIVITIES:
1.   Russia in Upheaval:  Word Search

2.   Demand for Revolution:  Analyzing Ideas

3.   Italian Fascism:  Analyzing Ideas
MCO:
Have student groups examine and describe a movement or period of 


significant change.  They should use a graphic organizer to display 


how it impacted several cultures.  Example: Westward movement, 


civil rights, equal rights, 1960's etc.

MCO:
Identify several conflicts.  Use graphic organizers to display the 


perspectives of different people, groups, organizations, etc.
STATE FRAMEWORKS:
	CC.3.WH.8
	Analyze the role extremist groups have played in creating world instability



	CC.4.WH.7
	Examine the consequences of World War I and the Treaty of Versailles: 

· changing national boundaries

· advances in military technology

· deterioration of Germany

· the League of Nations


UNIT 5
B #3- ACTIVITY 1

RUSSIA IN UPHEAVAL: WORD SEARCH

Ten names and terms are hidden in the puzzle.  The worlds may be spelled out horizontally, vertically, or diagonally.  Use the clues to help you find and circle each name or term in the puzzle.  Then write the word in the blank before the appropriate clue.  One word has been circled for you.
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E
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S
K
Y
B
E
X




1.
The Soviet leader who gained absolute power in 1929.


2.
Nicholas II’s minister who began to reorganize the economy.


3.
Communist Party’s “political office.”


4.
Leader of the Red Army during Russia’s revolution.


5.
Parliament established by the czar after Russia’s defeat by Japan.


6.
Bolshevik leader in 1917.


7.
Leader of Russia’s Provisional Government in 1917.


8.
Revolutionary group led by Lenin.


9.
Last czar of Russia.


10.
Large agricultural unit composed of many smaller farms.

UNIT 5
B #3 - ACTIVITY 1

ANSWER KEY
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UNIT 5
B #3 - ACTIVITY 2

A DEMAND FOR REVOLUTION: ANALYZING IDEAS

To the People of Petrograd and Russia


The old regime has brought the country to ruin and the population to famine.  It was impossible to bear this longer, and the inhabitants of Petrograd came out on the street to express their dissatisfaction.  They were greeted by a volley of bullets.  In place of bread, the [czar’s] ministers gave them lead.


But the soldiers would not act against the people and turned against the government.  Together with the people they seized guns, arsenals, and important governmental institutions.


The fight is still on and must go on to the end.  The old power must be completely crushed to make way for popular government.  In that lies the salvation of Russia.


In order to succeed in this struggle for democracy, the people must create their own governmental organ.  Yesterday, March 12, there was formed at the capital a Soviet of Workers’ Deputies, made up of representatives of factories, mills, revolted troops, and democratic and socialistic parties and groups.  The Soviet ... has set for itself as its main task to organize the popular forces ...


The Soviet has appointed commissars to establish the people’s authority in the wards of Petrograd.  We invite the entire population of the capital to rally at once to the Soviet, to organize local committees in their wards and to take into their hands the management of local affairs.


All together, with our forces united, we will fight to wipe out completely the old government.
Questions
1.   What grievances against the czar are expressed in the proclamation?

2.    According to the proclamation, why was the government’s attempt to stop 
protest unsuccessful?









3.   What goal does the proclamation support?






4.   How does the proclamation propose that the people reach this goal?


UNIT 5
B #3 - ACTIVITY 2

ANSWER KEY

1. The proclamation complains that the czar’s government brought the country to ruin and responded to protest by firing on the protesters.

2. The attempt to crush protest failed because troops turned against the government.

3. The proclamation urges the complete destruction of the old government and its replacement with a popular government.

4. The proclamation urges people to organize committees to administer local affairs.

 SEQ CHAPTER \h \r 1UNIT 5
B #3 - ACTIVITY 3

ITALIAN FASCISM: ANALYZING IDEAS

 SEQ CHAPTER \h \r 1Read the following eight statements carefully and circle the numbers of the statement that would probably be supported by a follower of Mussolini.  If the statement would be opposed by a follower of Mussolini, explain Mussolini’s views on the subject in the space provided.

1.    SEQ CHAPTER \h \r 1Ancient Rome should be a model for modern Italy.  




2.   The state should never become so powerful that it extinguishes individual freedom.  











3.   Political parties should be allowed to exist because they express the opposing views of citizens.  








4.   Private property should be defended.  






5.   The independence of all nations should be protected.  




6.   It is justifiable to use force to seize power.  






7.   Schools should allow young people to develop their own political opinions.

UNIT 5
B #3 - ACTIVITY 3

ANSWER KEY

1. Statements 1, 4, 6, and 8 would probably be supported by a follower of Mussolini.

2. Mussolini glorified the powerful state, proclaiming “everything in the state, nothing outside the state, and nothing against the state.”  He used the powers of the state to suppress individual freedom.

3. Mussolini objected to political parties on the grounds that they caused disunity.

4. Mussolini believed that strong nations had the right to conquer weaker nations.

5. Mussolini used the schools to spread fascist ideas.

 SEQ CHAPTER \h \r 1B #4:  Axis aggression led to World War II.
 SEQ CHAPTER \h \r 1COMPONENTS:
1.   Challenges to peace

2.   Invasion of Poland

3.   Theaters of War

ACTIVITIES:
1.     Allied Reactions to Axis Aggression: Reviewing Facts

2.   World War II: Determining Cause and Effect

STATE FRAMEWORKS:
	CC.3.WH.6
	Analyze the causes of World War II (e.g., Treaty of Versailles, the Great Depression, rise of dictators)



	CC.3.WH.8
	Analyze the role extremist groups have played in creating world instability



	PG.10.WH.2
	Research the formation of alliances in World War I and World War II using available technology 

(e.g., Triple Alliance, Triple Entente, Axis and Allies)




UNIT 5
B #1- ACTIVITY 1
ALLIED REACTIONS TO AXIS AGGRESSION: REVIEWING FACTS

The first column lists actions taken by Germany or Japan.  In the second column, tell how Britain, France, or the United States reacted to each move.
Action by Axis Powers




Allied Reaction
1.  Austria becomes a German province

___________________
2. German troops march into the Rhineland

___________________
3.  Germany claims Sudetenland


___________________
4. Germany invades Poland



___________________
5.  Japan bombs Pearl Harbor



___________________
Time line: Put the number of each event in the correct box on the time line.

1.  Pearl Harbor is bombed


2.  Poland is invaded

3.  The Munich Conference is held

4.  British and US troops in Sicily

5.  France falls




6.  The Axis powers surrender

7.  The Allies win at Midway


8.  Allied forces land in Normandy

UNIT 5 

B # 1 - ACTIVITY 1
ANSWER KEY

1. Britain and France make weak protests but take no action

2. Britain and France fail to act

3. At Munich Conference, Britain and France agree not to oppose the German   claim

4. Britain and France declare war on Germany

5. The United States declares war on Japan

TIME LINE

3
2
5
1
7
4
8
6

UNIT 5 

B#1 - ACTIVITY 2
WORLD WAR II: DETERMINING CAUSE AND EFFECT

Each of the following items states an event or development that had an important effect on the course of the Second World War.  In the space provided, write a sentence indicating a major effect that resulted from each of the events or developments.  You may refer to your textbook for help with this exercise.

1. The Nazi-Soviet Pact is signed.


Effect:  











2. Retreating Soviet forces follow a “scorched-earth” policy in the winter of 1941.  


Effect:  











3. German troops surrender at Stalingrad


Effect:  











4. Japan attacks Pearl Harbor


Effect:  











5. Rommel’s army surrenders to Allied forces in North Africa.

Effect:  











6. The German offensive is halted in the Battle of the Bulge


Effect:  











UNIT 5
B#1 - ACTIVITY 2
ANSWER KEY

1. Hitler invades Poland; Britain and France declare war on Germany

2. Hitler’s troops are caught in the Russian winter without food or supplies, and their advance is halted.
3. Soviet troops begin to advance westward, marking a turning point in the war in Eastern Europe.
4. The United States enters the war

5. The Axis threat to the Suez Canal is ended; The Mediterranean is made safe for Allied ships; and Allied forces are freed for an invasion of Italy.
6. Allied troops are freed to advance into Germany from the west.

 SEQ CHAPTER \h \r 1B #5:  The Holocaust became the Nazi solution to the “Jewish Question”.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Nuremberg Laws

2. Concentration Camps

3. Nuremberg Trials

MCO:
Using the moot court procedure, students will examine Supreme Court 

cases with a multicultural connection, involving the First Amendment.

MCO:
Examine human rights issues in the US and another country from 


multiple perspectives.  Identify several issues.  Have students list and 


develop possible solutions to the problems they have identified.
STATE FRAMEWORKS:
	CC.3.WH.8
	Analyze the role extremist groups have played in creating world instability



	CC.4.WH.9
	Investigate the world-wide effect of genocide in the 20th and 21st centuries using available technology

(e.g., Armenia, Holocaust, Cambodia, Bosnia, Rwanda, Kosovo, Sudan)

	MS.5.WH.2
	Describe the causes of mass migration (e.g., famine, disease, war, religious persecution, ethnic cleansing)




UNIT 5 
THE TWENTIETH-CENTURY CRICIS TEST

1.
B #1
The United States entered World War I on the Allied side mainly because of:
a. the Russian revolution.

b. the involvement of the United States.

c. the waging of total war
d. the battle of Gallipoli
2. B #1 
Which of the following had the greatest impact on the outcome of World War I?

a. The Russian revolution

b. the involvement of the United States

c. the waging of total war

d. the battle of Gallipoli

3. B #1
Which of the following was an effect of militarism in Europe in the late 1800's?

a. Nations made political and military alliances.

b. Strong governments developed.

c. Nations made economic alliances.

d. Political tension between nations was reduced.

4. B #1
Why was it difficult to gain an advantage over the enemy in trench warfare?

a. Too many soldiers died in the trenches of disease.

b. The machine gun made it nearly impossible for troops to advance.

c. No weapons were used.

d. Too few soldiers were willing to kill enemy soldiers.

5. B #2
According to the “war guilt clause” in the Treaty of Versailles:

a. disputes among ethnic minorities cause World War I.

b. the Central powers would share the burden of reparations payments equally.

c. Germany was responsible for the war.

d.  the Ottoman Empire and Austria-Hungary were largely responsible for the war.

6. B #2
At the Paris Peace Conference, Wilson wanted to:

a. make Austria-Hungary pay reparations.

b. punish Germany harshly.

c. form an alliance with Britain and France.

d. form an international league of nations.

7. B #2
The purpose of the Kellogg-Briand Pact was to:

a. establish military alliances.

b. end war forever.

c. promote economic cooperation among nations.

d. establish Germany’s borders.

8. B #2
One effect of the Great Depression was:

a. high unemployment.

b. lower tariffs.

c. an increase in global trade

d. the spread of democracy.

9. B #3
Which of the following statements regarding Germany under Hitler is true?

a. Most Germans were hardly affected at all by Nazism.

b. The Nazis controlled all aspects of German life.

c. The Nazis controlled the government, but had little influence on other German institutions.

d. The Nazis kept firm control over Germany but follow moderate and tolerant policies.

10. B #3
Which of the following describes Fascism?

a. It was democratic.

b. It glorified blind loyalty to the state.

c. It promoted communist ideas.

d. It condemned warfare.

11. B #3
Military leaders in Japan claimed that Japan could solve its economic problems by:

a. imposing high tariffs on foreign imports.

b. winning an overseas empire.

c. cooperation with other Asian nations.

d. asking for economic aid from western industrial powers.

12. B #3
All of the following helped Adolf Hitler rise to power EXCEPT:

a. burning of the Reichstag

b. Nuremberg Trials

c. Great Depression

d. the Enabling Act

  13.  B#3  All of the following helped Adolph Hitler rise to power EXCEPT:


     a.  burning of the Reichstag


     b.  Nuremberg Trials


     c.  Great Depression


    d.  The Enabling Act

  14.  B#4
In response to Axis aggression in the 1920s, western democracies followed a policy of:


      a.
Containment


      b.
Appeasement


      c.
Aggression


      d.
Genocide

 15.  B#4
Which of the following became a dress rehearsal for World War II by demonstrating the destructive power or modern warfare?


      a.
The invasion of Ethiopia


      b.
The Anschluss


      c.
The Spanish Civil War


      d.
The Surrender of the Sudetenland
 16.  B#4
D-Day refers to the:


      a.
Allied invasion of France


      b.
Entry of the U.S. into the war


      c.
End of World War II


      d.
British victory in North Africa

 17.  B#4
The war in Europe ended with the:


     a.
Bombing of Hiroshima


     b.
Battle of the Bulge


     c.
Capture and execution of Mussolini


    d.
Surrender of Germany

18.  B#5
The trials of twenty-two principal Nazi leaders for “crimes against humanity” were the:


     a.
Reparations trials


     b.
Yalta trials


     c.
Nuremberg Trials


     d.
Scopes Trial

 19.  B#5
“Nature is cruel, so we may be cruel, too ... I have a right to remove millions of an inferior race that breeds like vermin.”


    a.
Adolf Hitler


    b.
Benito Mussolini


    c.
Francisco Franco


    d.
Tojo Hideki

 20.  B#5
The term Holocaust refers to the:


   a.
Bombing of Britain


   b.
Mobilization for total war


   c.
Massacre of more than six million Jews
       
  d.
Turning point of the war in North Africa

 UNIT 4 - TEST

ANSWER KEY

1. a

2. b

3. a

4. b

5. c

6. d   

7. b

8. a

9. b

10. b

11. b

12. b
13. b

14. b
15. c
16. a
17. d
18. c
19. a

20. c

  SEQ CHAPTER \h \r 1UNIT 6
TOWARD A GLOBAL CIVILIZATION (1945 to Present)
Objective: The student will understand that the years since World War II have been a time of tremendous change around the world.

The student will master the following benchmarks:
1. Tensions growing out of World War II created the Cold War.

2. Soviet Union went into decline after the Cold War.
B# 1:  Tensions growing out of World War II created the Cold War.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Origins of the Cold War

a. Post War conferences and alliances

b. Policy of containment


2. Effects of the Cold War

a. African Independence

b. Arab-Israeli Conflicts

c. Transformation in Asia

d. Transformation in Latin America

ACTIVITIES:
1. The United Nations: Completing an Outline

2. Asian Nations Struggled: Reviewing Facts
3. Forecasting Alternative Futures: Critical Thinking

MCO:  
Have students identify specific events in history with a multicultural 


connection.  Use graphic organizers to display conditions and 



motivations that contribute to conflict and/or cooperation.
 SEQ CHAPTER \h \r 1STATE FRAMEWORKS:

	CC.3.WH.7
	Research the causes of the Cold War using available technology

(e.g., ideological differences between the United States and the U.S.S.R.)



	CC.4.WH.8
	Examine the outcomes of World War II:  

· creation of United Nations

· North Atlantic Treaty Organization (NATO)

· advances in technology

· creation of satellite nations

· Cold War

	CC.4.WH.10
	Investigate the effects of the Cold War on the post-World War II era 

(e.g., emerging superpowers, containment policies, space race, arms race)

	CC.4.WH.11
	Discuss the post-Cold War era (e.g., Strategic Arms Limitation Treaty, glasnost, perestroika, fall of Berlin Wall)

	CC.4.WH.12
	Investigate the consequences of the Arab - Israeli conflicts from 1948 to the present 

	PG.10.WH.4
	Analyze the purpose of post-World War II military alliances 

[e.g., North Atlantic Treaty Organization (NATO), Southeast Asia Treaty Organization (SEATO), Warsaw Pact]




 SEQ CHAPTER \h \r 1UNIT 6
B #1 - ACTIVITY 1

THE UNITED NATIONS: COMPLETING AN OUTLINE

Read the selection below about the United Nations and complete the outline.

THE UNITED NATIONS
Planned in 1944, the United Nations was organized and established in San Francisco in April 1945 by representatives of fifty nations, all opponents of the Axis powers in World War II.  In their Charter, the member nations vowed to “save succeeding generations from the scourge of war” and to “promote social progress and better standards of life in larger freedom.”  The United Nations had three bodies of major importance: the Secretariat, the General Assembly, and the Security Council.

The Secretariat administered the day to day affairs of the UN.  The Secretary General was given considerable powers of prestige.

In the General Assembly, every member nation was represented by an ambassador.  The Assembly had little real power because none of the powerful nations, including the United States, wanted to be bound by the policies of smaller countries.  It was hoped nevertheless that the Assembly would serve as a kind of “town meeting of the world,” a place where nations could discuss their differences rather than waging war.

The Security Council was made up of five permanent member nations and representatives of six (now ten) nations, each selected for a two year term.  The temporary members were drawn from among the smaller countries.  The permanent seats on the Security Council were held by the major allied powers: the United States, China, France, the Soviet Union, and Great Britain.  The Security Council was given authority to enforce UN policy with force if necessary.  However, because each of the five permanent members had the right to veto any Security Council resolution, the Council had real power only in disputes between minor nations, and then only when the “Big Five” countries were willing to use force.  In disputes between powerful members such as the United States and the Soviet Union, the UN was less effective because neither of the two major nations wanted to give up any of its sovereignty.
Questions
I.  Established in April 1945:


A.  Original membership 









B.  Purpose as stated in Charter 








C.  Structure
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3) Security Council 
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III.  General Assembly 


A.  Membership
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B. “Town meeting of the world”
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A.  Membership
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B.  Powers



1)_____________________________________________



2)_____________________________________________

UNIT 6
B #1 - ACTIVITY 1

ANSWER KEY

I.
A) Original membership: 50 nations representing Allied powers.


B) Purpose: To prevent future wars; promote social progress and a better       standard of life


C)Structure

1–Secretariat





2–General Assembly






3–Security Council

II. Secretariat–Administered day to day affairs of United Nations


General Assembly–Every member nation represented by an ambassador


Security Council–Composed of five (5) permanent members

II. A)
All member nations


B)
No real power

II. A)
The Big Five (USA, China, France, Great Britain, Soviet Union)

B) Authority to enforce United Nations policy; veto power

 UNIT 6
B #1 - ACTIVITY 2
ASIAN NATIONS STRUGGLED: REVIEWING FACTS
From the list below, choose the place that is being described in each of the following statements.  Write each place in the space provided.

Japan

Taiwan
Burma

South Vietnam
Indonesia

Malaysia
Cambodia
Bangladesh

North Korea
the Philippines

____________________      1.
These American-held islands became independent in 1946.

____________________      2.
This country’s attack on its neighbor prompted UN forces to come in and fight.

____________________      3.
Originally called East Pakistan, this country became independent in 1973.

____________________      4.
This federation experienced a bloody clash of cultures between two of its main ethnic groups.

____________________      5.
War over this country involved the United States in the 1960s and 1970s; in 1975, it fell under communist control.

____________________      6.
This nation became a world industrial leader by the 1970s as well as a major economic competitor of the United States.

____________________      7.
In 1974 a new constitution proclaimed this country a socialist democratic republic.

____________________      8.
A nationalist government was established on this island after a communist victory on mainland China.

____________________      9.
A communist regime was established here in 1975, and brutal massacres followed.

____________________      10.
This country became independent from its former Dutch rulers after World War II.

UNIT 6
B #1 - ACTIVITY 2
ANSWER KEY
1. The Philippines

2. North Korea

3. Bangladesh

4. Malaysia

5. South Vietnam

6. Japan

7. Burma

8. Taiwan

9. Cambodia

10. Indonesia

 SEQ CHAPTER \h \r 1UNIT 6
B #1 - ACTIVITY 3
CRITICAL THINKING: FORECASTING ALTERNATIVE FUTURES
 SEQ CHAPTER \h \r 1Forecasting alternative futures involved predicting the future effects of specific events or actions.  Educated guesses about the future can be made by combining an understanding of the past with the use of inference skills.  In forecasting alternative futures, keep in mind that there may be more than one possible future outcome to any one event.


During the Cuban missile crisis, President Kennedy considered a number of alternative courses of action before deciding to blockade offensive weapons shipments heading for Cuba.  These alternatives are listed below.  Forecast the possible effects or outcomes of each alternative in the space provided. Also, consider why the Kennedy administ4ration decided to reject them.

1.  SEQ CHAPTER \h \r 1The United States could issue protests to the governments of Cuba and the Soviet Union.  










2. The United States could implement a total blockade of Cuba.  



3. The United States could bombard the missile sites.  




4. The United States could order commando raids at critical Cuban locations.

5. The United States could launch a full-scale invasion of Cuba.  



6. What course of action did the United States finally take?  Why was it successful?  
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ANSWER KEY
1. The protests would go unheeded, and the Soviets would continue construction of the missile sites in Cuba.  The Soviets would issue a counter protest over American missile sites in Turkey.  The situation would remain tense and unresolved.

2. This would arouse the sympathies of other nations for Cuba, as the Cuban people would suffer from the cut off of vital products.  Nations that traded with Cuba would resent American interference.  The crisis would remain unresolved, and the U. S. would acquire new enemies or lose the support of allies.

3. This would put an end to immediate construction but would not guarantee that the Soviets would not rebuild the sites again in the future.  The Soviets might bombard American sites in Turkey in retaliation.

4. These could fail, leading to embarrassment for the U. S. And leaving the construction of the sites to continue.  The raids could succeed but at the cost of American and Cuban lives, or they might encourage the Soviets to retaliate.

5. The invasion could lead to a Russian declaration of war on the U. S.  An invasion might fail, causing embarrassment to the U. S. And leaving the construction of the sites to continue.

6. The U. S. established a naval quarantine to prevent missiles from entering Cuba and at the same time opened communication with the Soviets.  It was successful because the U. S. took a firm stance that threatened the use of force but did not escalate the conflict.

 SEQ CHAPTER \h \r 1B #2:  Nations face the challenge of the post Cold War World.

 SEQ CHAPTER \h \r 1COMPONENTS:
1. Advances in Science and Technology

2. Economic Challenge

3. Modern Culture

ACTIVITIES:
1. Reading a Primary Source: The Flight of Apollo 15

2. The Modern World: Identification and Chronology

3. Reading a Primary Source: Andrei Sakharov

MCO:
Divide the class into small groups.  Have students research the most 


important scientific and technological advances of their time period.  


Determine how the scientific and technological advances affect 



students, groups and organizations.

MCO:
Identify an environmental issue.  Chart the common attributes of this 


issue’s impact on individuals, groups, and organizations.
STATE FRAMEWORKS:
	CC.4.WH.11
	Discuss the post-Cold War era (e.g., Strategic Arms Limitation Treaty, glasnost, perestroika, fall of Berlin Wall)

	ET.8.WH.3
	Describe economic interdependence of nations 

[e.g., North American Free Trade Agreement (NAFTA), World Trade Organization (WTO), General Agreement on Trade and Tariffs (GATT), European Economic Union (EEU), Organization of Petroleum Exporting Countries (OPEC)]




 SEQ CHAPTER \h \r 1UNIT 6
B #2 - ACTIVITY 1

READING A PRIMARY SOURCE: THE FLIGHT OF APOLLO 15

In July 1971, the spacecraft Apollo 15 traveled to the moon with astronauts Alfred Worden, David Scott, and James Irwin on board.  Below is an extract from Irwin’s account of the moon landing.  Read the extract and answer the questions that follow.
 SEQ CHAPTER \h \r 1
All of a sudden we come from darkness into daylight.  You are at the moon!  It is the most beautiful sight ... You’d never guess that the moon would be that big, even though you have seen all the pictures.  But here you are seeing it with your own eyes for the first time.  It is staggering.  You can barely see the curvature of it.  You are coming around and moving not too fast, at medium speed, and you cross the terminator, which is that line between darkness and light.


The surface of the moon is dark gray, gunmetal gray.  It looks like molten lead that has been shot with BBs.  It doesn’t look real: it looks like clay.  First it goes from black to dark gray.  Since there is virtually no atmosphere to diffuse the light, there is a very distinct line between darkness and light.  As the reflected sunlight gets brighter, the gray turns to brown, light tank and almost white, directly underneath the sun ...


The back side of the moon is distinctly different from the front: it has no basins, none of the flat surfaces that you see on the front of the moon ... Flying over the front, you see craters of every size and description; you see mountain ranges, canyons, or [long winding depressions] – you could gaze at it hour after hour, particularly when you get to the terminator.  There you pick up the sharp relief because of the long shadows: it makes the mountains stand up higher.  The line between darkness and the light sort of jags around depending on the topography ...


We had to wait until the shadows receded from our landing site, so we could see what we were doing.  Then we could fly in over the mountains and land when the sun was 12 degrees above the horizon.  The temperature would be about 130 degrees; before we left, it would rise to 180 degrees.  We were beginning to get the impression of speed as we moved across the lunar features of the moon ...


It was a fantastic overflight.  I was fascinated by the majesty of the [landscape].  Here I was, right over the mountains of the moon ... I was exhilarated when I went to bed that night.

Questions
1. What did the surface of the moon look like to Irwin at close range?  
2. What is the “terminator”?  








3. How does the back of the moon differ in appearance from the front? 

4. What feelings are expressed by the author? 
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THE MODERN WORLD SINCE 1945: 

IDENTIFICATION AND CHRONOLOGY
In the space before each item, write the term that is being described.

1. ____________________ Understandings about the future of Indochina, 




arrived at in 1954.

2. ____________________ The policy of strict racial separation followed in 




South Africa since 1948.

3. ____________________The group formed Egypt, Saudi Arabia, Yemen, 




Syria, Lebanon, Trans-Jordan, and Iraq to promote 




economic and cultural ties.

4. ____________________ Foreign-owned corporations that establish 





themselves in host nations and often wield political 



power there.

5. ____________________ Name given to the series of scandals that 





eventually caused President Nixon to resign.

6. ____________________ Court actions held after World War II against Nazi 




leaders accused of war crimes.

7. ____________________ Body of the United Nations made up of five 





permanent and ten temporary members.

8. ____________________ The movement in China that began in 1966 and 




was aimed at ridding the people of their attachment 



to traditional ideas and customs.

9. ____________________ The cause pursued by many French Canadians in 




the province of Quebec.

10.  ____________________ The association of European nations formed to facilitate trade among themselves.
 SEQ CHAPTER \h \r 1Arrange the following events in history in correct chronological order, writing 1 before the event first in time, 2 before the event second in time, and so on.

_____
Creation of the People’s Republic of China

_____
End of the Vietnam War

_____
Cuban missile crisis

_____
President Nixon’s visit to China

_____
Truman Doctrine

 SEQ CHAPTER \h \r 1UNIT 6
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ANSWER KEY
1.
Geneva Agreements

2.
Apartheid

3.
Arab League

4.
Multinationals

5.
Watergate

6.
Nuremberg Trials

7.
Security Council

8.
Great Cultural Revolution

9.
Separatism

10.
European Economic Community or Common Market

The correct chronological order is:

2
5
3
4
1

 SEQ CHAPTER \h \r 1UNIT 6
B #2 - ACTIVITY 3

READING A PRIMARY SOURCE: ANDREI SAKHAROV

Andrei Sakharov, a world famous Soviet physicist, wrote the following account of conditions in the Soviet Union.  Read the account and answer the questions.
 SEQ CHAPTER \h \r 1
On the social plane, it is very important to note the following:


... There is an absence of any real right to strike or to make organized appeals to higher authority ... The campaign to improve industrial safety in mines and chemical plants has proved equally difficult.  Safety measures are sadly neglected at many of these enterprises.


... We get very low pensions and benefits even after several substantial increases under Khrushchev and Brezhnev ... Pensions for members of collective farms were introduced only recently, and they are very small ...


... For most of the population, housing, and daily living conditions remain bad, despite the large-scale housing construction under way in many cities ... For a family to obtain its own apartment is a piece of good luck for which many people wait all their lives ... A separate room for each member of the family is something found only among a tiny percentage of the population. Except in a few “elite” cities, foodstuffs, and manufactured goods are insufficiently available.  The bread is of low quality ... The meat situation is even worse.  In most areas one has to stand in line for hours to get meat, and the quality is not always satisfactory even for dogs.  There is a serious and complete lack of electricity and gas.  The waste situation is bad.  Most cities and towns still do not have a modern sewage system.


... The quality of education is low, especially in the rural areas.  The classrooms are dimly lit and overcrowded.  The concept of free education is not extended ... to providing children with food, school uniforms, and textbooks.  The formal requirements involve complex and extensive programs of study that exhaust the students and many hours of homework.  But actually the intellectual level of education is very low ... The deterioration of the educational system is proved by the growing anti-intellectualism of society.


... Medical care for the majority of the population is of a low quality. It takes half a day to get to see a doctor at a clinic.

Questions

1.  What does Sakharov say about the rights of workers in the Soviet Union?

2. How does Sakharov describe the problems of housing in the Soviet Union?

3. What does he say about the availability of food in the Soviet Union?

4. What is Sakharov’s opinion of the quality of education in the Soviet Union?

UNIT 6
B #2 - ACTIVITY 3

ANSWER KEY
1. They cannot strike or appeal to higher authority, safety measures are often neglected, and pension benefits are low.

2. It is difficult for a family to obtain its own apartment, and few families have a separate room for each member.

3. Not enough food is available.  Bread and meat are of poor quality.  There are long lines for food.

4. The quality of education is low and there is growing anti-intellectualism.

UNIT 6
Toward a Global Civilization






TEST
1.  (B#1)
The term cold war refers to tensions that sprang up after WWII between:



a.
East Germany and the Soviet Union



b.
China and the Soviet Union



c.
China and Japan



d.
The U.S. and Soviet Union

2.   (B#1)
Originally, the main purpose of NATO was:



a.
Economic cooperation among its members



b.
Arbitration of disputes among its members



c.
Readiness to strike first in a preventative war



d.
Mutual defense

3.  (B#1)
Pan-Arabism is a movement to:



a.
Discredit Islamic Fundamentalism



b.
Build closer cultural ties among Arabs



c.
Conquer new territory for Islam



d.
Drive non-Arabs out of the Middle East

4.  (B#1)
In 1988, Yasir Arafat announced that:



a.
He was calling for an intifada by Palestinians



b.
He recognized Israel’s right to exist



c.
Israel was entitled to occupy the Gaza strip



d.
He would use armed struggle to establish a Palestinian state

5.  (B#2)
A natural resource which has been crucial to the development of the Middle East in the 20th century is:



a.
Oil



b.
Coal



c.
Gold



d.
Salt

6.  (B#2)
The outcome of the war in Vietnam was that in 1975:



a.
Vietnam remained divided between a Communist north and an anti-Communist South



b.
Vietnam was invaded and occupied by an army from Thailand



c.
All Vietnam became Communist



d.
Vietnam became part of China

7.  (B#4)
The Space Age began when:



a.
The first Columbia mission returned safely to earth



b.
Astronauts landed on the moon



c.
The U. S. Launched Explorer



d.
The Soviet Union’s Sputnik I orbited the earth

8.  (B#4)
The computer has helped shape a new global culture by:



a.
Speeding up communication



b.
Increasing factory production



c.
Minimizing the chance for error



d.
Being available to nearly everyone

9.  (B #2)  By 1980 the Soviet Union was ailing from all of the following causes EXCEPT one.  Which one?

  

     a. declining economy

                 b.  Rising infant mortality

                 c.  Poor working conditions

                 d.  Too many political reforms


      10.   (B #2) President Reagan did all of the following EXCEPT
                            a.   Provide aide to Afghan rebels

                            b.   Call the Soviets an “evil empire.”

                            c.   Begin military build-up
                           d.  Too many political reforms

      11.   (B #2)  Gorbachev soon realized that economic reform would not succeed without
                            a.  A Five-Year plan
                            b.  Tractors
                            c.  Political reform
                           d.  Destroying the United States

     12.  (B #3)  By the 1960s, many Latin American governments still had economic     
           problems for all of the following reasons except
                           a.  Dependence on the United States, Europe, and Japan for advanced                       technology for modern industry.
                           b.  Failure to find markets abroad in which to sell their manufactured product
                           c.  Support by regimes to have multinational corporations come to Latin America
                           d.  Inability to keep up with the demand for their exported goods

13.  (B #3) Latin America’s economic problems were made worse by 
                           a.  Dramatic declines in population
                           b.  Dramatic increases in population
                           c.  No growth in the middle class
                           d.  Dramatic growth of the middle class



     14.  (B #3) After the establishment of the OAS in 1948, the United States did all of the following EXCEPT?
                        a.  Stop interfering in Latin American affairs
                        b.  Provide military aid to anti-Communist regimes
                        c.  Take action against pro-Com monist governments
                        d.  Become more anxious about the spread of Communist regimes

  15.  (B #4)  The African form of socialism was based on
                      a.  Soviet communism     
                      b.  Eastern European communism
                      c.  Cuban communism
                      d.  African traditions of community

  16.  (B #4)  Economic prosperity has been hindered in many African nations by all of the following EXCEPT?   
                      a.   Overdependence on a single crop or natural resource by many countries
                      b.   High population growth
                      c.  Spending on industrial infrastructure
                      d.  Widespread drought and resulting hunger and starvation

 17.  (B #4) After the arrest of African National Congress (ANC) leader Nelson Mandela, the ANC
                     a.  Disbanded and fell into disarray
                     b.  Called for armed resistance to white rule in south Africa
                     c.  Staged a jailbreak that freed Mandela, who fled to Canada
                     d.  Allied with Idi Amin


18.  (B-4)  South African white rule was eventually ended, in part, as a result of
                    a.  The violent overthrow of de Klerk’s government
                    b.  Invasion by ANC troops from Uganda
                    c.  Worldwide pressure on de Klerk’s government
                   d.  British colonial policy changes


19.  (B-5)  Maoist culture encouraged all of the following EXCEPT
                    a.  Additional rights for women
                    b.  Reduced influence of the traditional family system
                    c.  Giving streets revolutionary names
                    d.  Individual rights prioritized over the good of the community

20.  (B-5) The Korean War involved all of the following except
                  a.  Chinese support for North Korea
                  b.  Russian support for North Korea
                  c.  Attempts to restore Japanese control of Korea
                  d.  UN forces led by the United States invading North Korea

21.  (B #5) Chinese leaders took steps to improve relations with the United States during the 1970s, in part because
                 a.  They faced a serious security threat from Vietnam
                 b.  They faced a serious security threat from the Soviet Union
                 c.  They feared North Korea
                 d.  They reared the military power of Japan        
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1. D

2. D

3. D

4. B

5. A

6. C

7. D

8. A

9.     D

10.   D

11.   C

12.   D

13.   B

14.   A

15.   D

16.   C

17.   B

18.   C

19.   D

20.   C

21.   B

ALTERNATIVE ASSESSMENTS

NEWSPAPER FRONT PAGE
1. Pick a period or chapter in history.  Allow students individually, or as small groups, to prepare a newspaper front page about a major historical event.  Example: “Caesar Murdered,” “Napoleon Exiled,” etc.

2. Allow students to name and date their paper.  Write the article as if it was today’s front page news.
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